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Editor's Comments

The 1985 issue of the SAM Journal features a collection of

articles on ethics in speech communication.

knowledgeable,

wide-ranging

survey

J. Vernon Jensen's

details

the

increasing

consciousness of ethics in communication.
(Perhaps his useful
bibliography should add the symposium in the current SAM Journal.)
Glen Stacker's and Ernest Bormann's articles are adapted from papers
they presented in a program on ethics in speech communication at the
1983 Central States Speech Association convention. And Ronald C.
Arnett, past editor of the SAM Journal, continues his conversation
with Minnesota colleagues in his thoughtful consideration of the
ethics of marketing the communication degree.

The SAM Journal is especially pleased to publish a fantasyN,
theme analysis of the Growe-Boschwitz campaign by Greg Olson, Mary
Beth Percy, Richard Tremaine and directed by Ernest Bormann. Their
substantial research extends and applies the significant scholarship
on fantasy theme analysis by Dr. Bormann et. al. previously
published in several articles in the Quarterly Journal of Speech,
Communication

Monographs,

and

Critical

Studies

in

Mass

Communication.

Informative views of speech communication curricula and extra
curricular activities in secondary schools are presented by Steve
Larsen and Richard Fawcett.
Mr. Larsen's survey of some large

Minnesota

high

schools is contributed

in

requests following the 1984 SAM convention.

perspective

response to several
Mr. Fawcett's Olympian

with the National Federation of State High School

Associations affords a comparison of some national developments that
he summarized at the most recent SCA convention with his former home
state's activities.

Thanks to all
ex-patriots Ronald
articles we were
demonstrating some
SAM members.

contributors--particularly the visiting voices of
Arnett and Richard Fawcett, and also those whose
not able to include in this year's issue—for
of the diversity of interests and competences of
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ETHICS IN SPEECH COMMUNICATION: FOCUS ON MINNESOTA
J. Vernon Jensen*

During the 19508 a somewhat increased focus on ethics was
becoming apparent in speech textbooks and periodical literature.
There now is a general feeling shared by many in our field that in
the last fifteen years ethics has found an increasingly visible

place in speech communication classrooms and in our profession
generally. Minnesota has shared in that increasing interest.
Courses on ethics are being introduced into the speech
communication curriculum. The,University of Minnesota, for example,

began offering a course in Ethical Standards in Modern Communication
in 1980, which has attracted considerable interest with cut-off
enrollments being reached each of the four times.it has been offered
during the regular school year. In the fall term, 1984, a graduate
level course in speech communication ethics was introduced for the
first time. Faculty at universities and colleges and high schools
in the state have, of course, long exhibited an interest in ethics,

even though separate courses have only infrequently been offered.
At the University of Minnesota an increased interest in ethics
is also evident in departments other than Speech Communication. The
School of Journalism and Mass Communication has ethics courses in

Contemporary Problems in Freedom of Speech and Press, and Current
Communication Problems.

The Political Science Department in 1982

introduced two new courses. Civil Liberties in America, and Ethics

and Politics.

In spring 1984 the Social Work Department offered a

special seminar on Ethics in Social Work Practice. Early in 1985 a
new course proposal by the Religious Studies Program, Religious
Ethics in America, was approved. The Philosophy Department, the
traditional home for ethics in the curriculum, has recently added

courses directed to specific subject areas, such as Ethics and
Education, Ethics with Emphasis on Writing, Moral Problems in

Contemporary Society, Ethics, Population and Environment, Law and
Morality, Medical Ethics, and Ethics and Engineering. In addition
to these curricular offerings in the College of Liberal Arts, the

General College at the University also has six specific courses in
ethics.

* J. Vernon Jensen is Professor of Speech Communication at the
University of Minnesota, Minneapolis, Minnesota.

This general resurgence of curricular offerings in ethics may
,1 be a return to the emphasis of earlier centuries in England and
! United States which saw moral character development as a major

jective of education. It used to pervade the whole curriculum
id of course some religious supported educational institutions
re perpetuated it), but the scientific, "objective," secular
luence of the late nineteenth and twentieth centuries, together

;h the dogmatic misuse of the moral dimension by the entrenched
icational and religious forces, led to the exclusion of morality
im the curriculum.

icemeal

Now it seems to be coming back, but in

fashion, specifically

tailored

to

individual

subject

!as.

Various departments and professional schools are increasingly
icerned that their students should be exposed in a rigorous, in>th way to the ethical dimensions central to their disciplines,
.s focused approach on applied ethics may well have a significant
)act on students, for they will generate insights into the
.evance of ethics to their specific major or profession. Veatch
)te in the preface of one of his books on medical ethics,
lysicians must no longer be educated as technical geniuses and

•al imbeciles."^

This can be extended to other areas as well,

iluding speech communication. That is, in helping to train people
become better communicators we need to be deeply concerned that
jy not only improve their technical command of the subject matter
i of their proficiency, but also deepen their sensitivity to the
lical dimensions of communicating.

Closely related to curricular developments is the establishment
archival materials and centers focusing on ethics, primarily in
3s communication and dealing with freedom of speech.
Here in
inesota this occurred in August
1984
when the School of
jrnalism and Mass Communication at the University announced the
:ablishment of a Center for the Study of Media Ethics and Law, to
named the Silha Center in honor of Otto and Helen Silha, long

sociated with the Minneapolis Star and Tribune.^

Also in 1984,

3 School of Journalism and Mass Communication was selected to be

3 home of the important archives of the National News Council
Lch has recently disbanded; and special funds will aid in indexing
i organizing the materials and establishing seminars on the First
3ndment and ethics in journalism.
Also at the University, a
iter for Biomedical Ethics which will bring together experts from
!:ious disciplines was established early in 1985 through a seed

ley grant of $300,000 from the Northwest Area Foundation.^
Speech
communication
conventions
and
conferences
have
:reasingly focused on ethical concerns. The Speech Communication
sociation at its annual national gathering in 1982 in Louisville
i as its convention theme, "Communication, Ethics, and Values."
3nty-five percent of the 244 panel programs were wholly or

partially devoted to ethics in various communication contexts, and
Kenneth Andersen's presidential address explored the ethical
dimension. The SCA at its annual convention in Chicago in November
198A voted to create a commission on ethics, and many Minnesotans

had signed the petition for that creation. A set of by-laws will be

presented for adoption at the Denver convention in November 1985.
Panels on ethics are now assured of being included at future SCA
conventions. In 1982, Augsburg College began an annual series on

Ethics in the Marketplace, and its 1983 conference, held in

cooperation with the University's School of Journalism and Mass
Communication,

focused

on

"Ethics

and

Mass

Communication."

Augsburg's fourth annual conference in March 1985 dealing with
"Ethics in Government" had much that related to communication.

May

1984

the

University's

School

of

Communication and the University's Center

Journalism
for

and

In

Mass

Austrian Studies

jointly sponsored a conference which devoted two of its five major
sections to ethical concerns of mass media.

It will be remembered

that the program at the SAM convention in September 1984 at the
College of St. Catherine included a panel on ethics. A month later
in Minneapolis the National Association for Foreign Student Affairs
at their annual Region IV conference discussed, among other things,
the ethical dimensions of international education.

Textbooks in various areas of speech communication are devoting
more attention to ethics. Chapters on ethics began to appear in

persuasion texts in the 1950's, in Brembeck and Howell (1952),

Minnick U957), and Oliver (1957), and have become increasingly

common in recent works, for example, Andersen (1978) and Larson

(1983). Texts in argumentation, such
Sproule (1980), and Jensen (1981), and
McCroskey (1969) and Keefe, Harte,
chapters on ethics. Minnesota authors

as Miller and Nilsen (1966),
in debate, such as Klopf and
and Norton (1982) include
included pioneering chapters

on ethics in their discussion textbooks (Howell and Smith, 1956;

Bormann, 1969, 1975). Increasingly, chapters on ethics have been
included in general texts in public speaking and interpersonal
communication. A few recent examples are Brown and Keller (1979),

Howell (1982), McCroskey (1982), DeVito (1984), and Bradley (1984).
Not only are more textbooks including chapters in ethics, but
an interesting proxemic statement is being made about the importance

of those chapters. In early textbooks they were usually the last
chapter in the book,^ giving the impression of "being 'tacked onto'
the legitimate subject matter,"^ but in recent years they have been
moving toward the front, suggesting that the authors want the
ethical concerns studied early and kept in mind throughout the book.
This shift is illustrated in some first and second editions.

For

example, in Brembeck and Howell's first edition, 1952, the chapter
on ethics was the last chapter (chapter 24), but in their second
edition, 1976, ethics was moved up to chapter 10. Again, when
Bormann's book on discussion appeared in 1969 his chapter on ethics

as the last, but his second edition in 1975 moved ethics up to
aapter 3. Placing ethics at the end does have a certain logic, of
Durse, for it says that after the particular subject has been
:udied, it is then important to stop and consider the ethical
nplications. But we all know what often happens to last chapters
1 textbooks. The instructor ends up saying, "I see we won't have
Lme to discuss the last chapter, but be sure to read it, as it will
Lkely be included on the final exam." That may be the first and
ast heard of it. To place the ethics chapter toward the beginning
r a text highlights its significance and alerts the readers from
le very outset that they should keep it in mind as they proceed
irough the book.
Books devoted entirely to ethics in speech communication have

sen few in number but some significant ones have appeared,
ahannesen has played a leading role with his Ethics and Persuasion;
sleeted

Readings (1967) and

his Ethics in

Human

Communication

1975, 1983).
He has also prepared helpful selected annotated
ibliographies in recent years, which are available from SCA and in
recent issue of the Rhetoric Society Quarterly (1983a).
The
Kcellent Bobbs-Merrill paperbacks, Thomas Nilsen's Ethics of
ammunication

and

Robert

0'Neil's

free

Speech:

Responsible

□mmunication Under Law, which were published in 1966, followed by
neir second editions in 1974 and 1972, respectively, have been fine
lassroom volumes. Franklyn Haiman's Freedom of Speech: Issues and
ases (1966) and Speech and Law in a Free "Society (1981) have been
andmarks.
The Free Speech Yearbooks published by the Speech
□mmunication

Association

have

also

been

a

valuable

resource,

arson and Linkugel (1968) collected a helpful anthology, and
eaver's The Ethics of Rhetoric (1953) has provided significant
hilosophical considerations for many years.
Finally, it is
nteresting to note that in recent years some general public
peaking textbooks have come to include in their titles the term
responsible,"' emphasizing responsibility throughout their texts.
A number of useful volumes dealing with mass media, have been
ublished, such as the 1983 volume by Christians, Rotzoll, and
ackler, Media Ethics: Cases and Moral Reasoning, and earlier ones

uch as Rivers,

Schramm,

and Christian^ (1980, 3rd ed.), Thayer

1980), and. van der Meiden (1980). Other helpful publications have
een Hulteng (1975), Swain (1978), Goodwin (1983), and Schmuhl
1984).
Some recent good First Amendment books include Tedford

1985), Stevens (1983), Bosmajian (1983, 2nd ed.), and Chamberlin
nd Brown (1982).

Recent books on ethics in business and counseling

Iso have relevance to communication:
DeGeorge (1982), Behrman
1981), Donaldson and Werhane (1979), and Van Hoose and Paradise
1979).

reas

Two very stimulating books by Sissela Bok, relevant to many
of communication, are highly recommended:
Lying:
Moral

Choice in Public and Private Life (1978), and Secrets; On the
Ethics of Concealinent and Revelation (1982).
A wide-ranging
renaissance type of scholar, she draws on material from religion,
literature, philosophy, social science research, law, and personal
documents, and generates exciting insights.
Associated with the
Harvard Medical School and Vice President of The Hastings Center

(Institute of Society, Ethics and Life Sciences) in New York, Bok
has given leadership in that Center's activities which have included
since 1977 a systematic study of the teaching of ethics in American
higher education.
At least nine significant paperbacks on that

subject have resulted, including Teaching Ethics in Journalism
Education by Christians and Covert (1980).
Periodical literature in our field has also reflected a growing
interest in ethics. One need only glance through recent volumes to

get a picture of this.

It is interesting to note in passing that

when most journals in speech communication (and perhaps in other
fields as well) are born, they include at least one article on
ethics in their first or second volumes.

This was true for the

Quarterly Journal of Speech (Vol. 2, 1916), the Journalism Quarterly
(1924), Southern

Speech

Journal (1936), Western

Speech Journal

(Vol. 2, 1938), Central States Speech Journal (Vol. 3, 1932), The
Speech

Teacher

(1952),

Today's

Speech

(1953),

Journal

of

Broadcasting (1957), Journal of the American Forensic Association

(1964), Association for Communication Administration Bulletin
(1973), Human Communication Research (1974), Journal of Business
Ethics (1982), and National Forensics Journal (1983). But usually,
after

these initial nods to the

gods, as it

were, large gaps

appeared when little or no attention was devoted to ethics. But in
recent years ethics related articles in these communication journals
are increasingly evident.

It seems apparent, then, that increased curricular offerings,
new centers and archival collections, convention and conference
programs, textbook content, volumes devoted to ethics, and more
attention to ethics in our periodical literature point toward the
conclusion that there is an increased concern in our field for the

ethical dimension. It is a trend well worth strengthening, and one
in which Minnesota can play a leading role.

NOTES

^J. V. Jensen, "An Analysis of Recent Literature on Teaching
Ethics in Public Address," The Speech Teacher 8 (1959): 219-228.

2r. M. Veatch, _A Theory of Medical Ethics (New York; Basic
Books, 1982) v-vi.

^Silha

Center

for

the

Study

of

Minneapolis: School
of Journalism
niversity of Minnesota, 1984).

Media

and

Ethics

Mass

and

Law

Communication,

^College of Liberal Arts Newsletter (Minneapolis:

University

f Minnesota, winter 1985) 8,

^An exception to this is one of the first authors to include a
hapter on ethics, R. T. Oliver, who made it chapter 3 in his

raining for Effective Speech (New York: Cordon Co., 1939).

^C. Follette, "Deep Rhetoric:

A Substantive Alternative to

onsequentialism in Exploring the Ethics of Rhetoric," Dimension of
rgument:

Proceedings

of

the

Second

Summer

Conference

on

rgumentation, eds. G. Ziegelmueller and J. Rhodes (Annandale, VA:

peech Communication Association, 1981) 990.

^B. R. Patton, K. Griffin and W. A. Linkugel, Responsible
ublic Speaking (Glenview, Illinois:
Scott, Foresman, 1983);
. Thompson, Responsible and Effective Communication (Geneva, IL:
oughton Mifflin, 1978).
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CONTEMPORARY SOPHISTRY!

TRADITION AND CHANGE IN

COMMUNICATION ETHICS

Glenn Stocker*

By now our familiarity with messages from the President of the
United States, the military, business and other sources has inured

us to the billboard on the outer gate of an airbase reading "Peace
is our
Profession," missiles of destruction being called
"Peacemakers," one past president stating, "We'll continue fighting
in Vietnam until the violence stops," and Mr. Reagan telling us "You
have to remember, we don't have the military industrial complex we
once had," and "My program hasn't hurt anybody." And the list goes
on. Whether these messages are insidious, unethical, stupid, or a

combination of ingredients is a moot point; they exist.
The
questions they pose for us are as old as our profession: What have
we done about the moral and ethical nature of discourse?

we doing about it?

What should we be doing about it?

What are

The purpose

of this article is to probe some general issues in speech
communication ethics in an attempt to stimulate increased discussion
of this subject.

My title, like common usage of the term "rhetoric" in the
media, comes from the stereotypical use of "sophistic" to mean a
rhetoric more concerned with style than substance, and with giving

effectiveness to self over giving effectiveness to truth.^ George
Kennedy said of the Second Sophistic,"The brain of oratory decayed.
What did survive was the tongue, the concern with style, seeking to
make up for lack of content by stylistic adornment, and the belly,

the appetite of the orator for pay and applause."^ To Charles Sears
Baldwin, "The flaw in sophistic is moral.
It may not impair
technical training; but by deviating motive it tends to impair

education."'
That the earlier and later sophists were wise, clever teachers

of worth to their societies is not to be denied.^ Like any teachers
they had their strengths and weaknesses. In our eyes they may be
perceived as lacking in virtue mainly because of the strength of the
moral-philosophical arguments of Plato, which we stilL cling to as

tenaciously as we hold the sophistic stereotype itself.^ Moreover,

* Glenn Stocker is Associate Professor of Speech Communication at
St. Cloud State University, St. Cloud, Minnesota. This article is
adapted from a paper presented at the Central States Speech
Association convention, April 3, 1985, Indianapolis, Indiana.
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ontemporary concern for the relationship between ethical virtue and
cquired abilities in human communication is reflected in our
eritage from the sophists as well. In the words of Everett Lee

unt, "The failures of many pupils to become either good or
ersuasive gave rise, then as now, to cynical reflections upon the
utility of education, and there were many arguments as to whether
irtue or rhetoric could be taught.
The failures of pupils and
he strength of the Platonic ideal should not prevent us, however,
rom agreeing with George Kennedy that "sophistry, like rhetoric

tself, is not necessarily depraved, decadent, or in poor taste,"
nd that "most sophists have believed that the orator should be a
ood man, and their most consistent theme has not been how to make

he worse seem the better cause."' The idea of teaching virtue is a
ontemporary concern as well as an issue from the distant past,
nee more we are influenced by Plato's development of the maieutic
ethod of Socratic midwifery by which virtue could be taught, in
ontrast to "the Sophistic sense of handing over ready-made packets

f knowledge."°

(Plato may have overlooked the idea that the

aieutic method does not work either, if the answer you are trying
o elicit
roblem,')

is

unknown,

as

is

usually

the

case

in

an

ethical

My use of "sophistic" and "sophist," then, is not meant to
enigrate teachers of the past or present, or to argue the
istorical validity of one position over another. Some sophists no
oubt had the characteristics cited by Plato, and style eventually

id hold sway over substance as concern for content faded with the
ecline

of freedom to speak.

But "the sophists should

not be

niformly condemned as mere cheap^-iacks who professed to teach only

he sublime art of 'getting on.'"^^
However we look at it, these conflicts from the past in
edagogy, appropriate instructional content, and the place of ethics
n the curriculum, are still of concern today. As Hunt put it, "The
onception animating the practice and the teaching of sophistic, far

rom being limited to antiq^uity, is medieval as well, and modern,
pparently it is permanent.
Are we indeed contemporary sophists?
n what sense, if we are? Are we wise, clever teachers of worth to
ur society? Or are we charlatans, pandering to the base needs of a
elfish constituency?

A recent headline stated, "Panel Blasts American Universities";
nother said, "Panel Calls Bachelor's Degree Meaningless, Asks
rofessors to Take Lead in Restoration.
A variety of recent
eports indicate that problems exist in our academic world. We are
ore or less aware that our present students' main interests in
ttending college are to make more money and to get a better job.

ewer than half of college freshmen in one survey felt that to
evelop a philosophy of life was an important goal.^^ Perhaps as a
onsequence, the number of people seeking business careers is at the

13

highest level in nineteen years.

The National Endowment for the

Humanities report on the teaching of humanities provides little
evidence that a philosophy of life could be developed by a student
in the present system.
This report blamed a good share of the
problem on academic concessions to student pressures for so-called
relevance and for job-related courses.
Perhaps the strongest indictment comes from the report released
by the Association of American Colleges, Integrity in the College
Curriculum.
In addition to recommending program minimums,
including a strong component of instruction related to values, it
regrets, "The curriculum has given way to a marketplace philosophy:
it is a supermarket where students are shoppers and professors are
merchants of learning."
This curricular A & P invites "the
intrusion of programs of ephemeral knowledge developed without
concern for the criteria of self-discovery, critical thinking, and
exploration of values that were so long central to the baccalaureate
years.
Who is to blame? The report finds that academicians are,
and the reason is "the transformation of professors from teachers
concerned

with

the

character

and

minds

of

their

students

to

professionals, scholars with Ph.D. degrees with an allegiance to
academic disciplines stronger than their commitment to teaching or

to the institutions where they are employed."^'

Clearly, we are

perceived as contemporary sophists, whether we are or not.
Another writer distinguishes between the humanities and the

liberal

arts, defining

the

humanities (literature,

philosophy,

religion, music, etc.) as private, knowle^^e for its own sake, while
the liberal arts are public in nature.

That analyst, hpwever,

suspects that sophistic humanists teach morals and ethics from their
self-serving biased view of academic truth.
However, he urges

renewed vigor in instruction and curricula which prepare young
people for life in the community, including developing communication
skills, problem solving abilities, and leadership competencies.
Our professional awareness of ethical issues goes back to
antiquity, of course, but what of the contemporary concern by those
of us in speech communication? Some years ago Malcolm Sillars cried
out against instructional practices and course proliferation: "An

examination of the current [1956] practices of our
reveals

three

crucial

areas

of

weakness.

(1)

We

profession
tend

to

oversimplify the problems of man; (2) we overuse prescription in the
solution of problems; and (3) we emphasize techniques far beyond
their value.

He put the blame on an excess of liberalism (and

received some interesting reactions to that), but his concern was
academic, not political. He noted the increasing number of courses
in speech, citing such tame examples as Persuasion, Advanced Public
SpeakinoA Group Leadership, Group Dynamics, Business Speech, and
others.
He concluded that we "vie for bizarre courses, while the
student is led to believe that there is some particular type of
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)urse which will provide the specialized techniques he needs to
set any situation.
This sounds like an accusation of
sntemporary sophistry in the field of speech.
More recently, Wayne Thompson strongly states two problems in
seech communication as we have drifted from being timid and

Lmplistic as a profession to the opposite over a forty year period.

The

first

is the increasing prey^ence of pretentiousness,

sdantry, obscurantism, and unrealism.

The problems are many, he

lintains, as scholarship gives way to political prejudices,
cercises in literary brilliance, and the search for a novel
ritical pattern in rhetorical criticism. He is equally harsh on
jantitative research!

"Whereas we once aped the historian, now we

)e the psychologist.
And unfortunately we imitate some of the
jrst characteristics of the psychologists.
The second major
?oblem Thompson notes is the loss of emphasis on content.
He
sgrets that courses designed to make one "thoughtful, well
iformed, and socially responsible have been replaced by skills and
isights that enable one to progress through touching, feeling,

ousting, disclosing, and relating.
He concludes, "Enthusiasm
Dr processes and techniques at the expense of emphasis on content
re enthusiasms for a new sophism.
There you have that term
gain.

Are we contemporary sophists?

Reviewing several current college catalogues, I found that
Lllars and Thompson have a point. In addition to the courses that
illars thought went too far, which now seem to be the hard core of
jr course offerings, I found titles like Form and Function of the
3oken Word, Persuasion in the Legislative Process, Issues in Free
peech. Sex Roles in Communication, Communication Analysis of
rganizations, Intrapersonal Communication, Ecological Factors in
ammunication. Group Dynamics, Advanced Interpersonal, Nonverbal
□mmunication. Listening, Business and Professional Communication,
peech Writing, Campaign Rhetoric, Speech Style and Delivery,
nglo-American Communication, Contemporary Speeches on American
ssues, etc. The number and variety of courses suggest the changing
imes and interests we have.

I am sure that each course we offer

as been justified in someone's mind, and probably all have passed
Trough departmental, college, and university curriculum committees
cior to being put on the supermarket shelf.

The sophistical question is not whether these and other courses
good or bad, theoretical or practical, liberal arts or
jmanities. The test Lawrence Rbsenfield suggests is to toss all of

re

hese qualities together and see if you're prq^ding substance or
urnishing a steady diet of academic junk food.

Are we preparing

Bople for full and active participation and citizenship, or are we

pologists "for ^atever political revisions the new power brokers
ay institute."^'
Is the overspecialization indicated by this
roliferation of courses going to kill us. Or does.it simply reflect
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the way of the world?^^

How often do we act on the basis of our

professional goals and disciplinary affiliations rather than in
accordance with the internal structure of our subject matter?
Perhaps, as Frank Dance suggests, the search for grant support
mandated by administrators results in the study of trivia, or "a
manipulation of the subject matter in a way perhaps untrue to the

subject itself and undesirable in terms of the subject matter's

relationship to ethics or the social good."^^
pandered

to

popularity

academic novelty
conceptual shore.

no

How often have we

by ''riding the crest of every wave of

matter

how

that

novel

wave

touches

Another issue is whether our discipline has a solid core;
are we so pliable that we can form ourselves as we please? Are
shallow and superficial as a discipline and thereby adaptable
every occasion or fad? Or are we so sophisticated we can speak

any subject and take either side on any issue?

our
or
we
to
on

Some justify our

existence by relatino our field to solid concentrations in more

traditional fields;^" others try to make our profession "more
generic" (whatever that means) by taking the sophistical view that
we not only can adapt speech communication to every human endeavor,
we can also interchange the terminology of our field with the
terminology of any other. Examples of translation;
Communicatiori-^linkage of people

Management

Presence

Dress of, success

Strategy of relationships
Anxiety, desensitization

Politics
Stress management

Discussion

Conduct of business meeting

Organization of information

Planning; prioritizing

Argumentation (prime facie case)

Budget preparation and

Rhetorical analysis

Limiting; sorting information
Teaching

analysis
Program evaluation;
situational leadership
Time Management
Training

When teaching becomes training obviously we are back to a full
blown sophistic, epitomized by the Scott, Foresman & Co. poster many
of us so proudly display. It declares that people with degrees in
"communication" can be governmental press secretaries, booking
agents, insurance claims adjusters, media buyers, assistant museum
curators, conflict resolution specialists, swimming pool sales
persons, stockbrokers, market analysts, and so forth.
Recognize
that all this is possible, at least in the sophist's mythology, and
that

someone

in

communication

no

doubt

holds

at

least one such

position somewhere in this world; but, does that mean we should have
a course for each potentiality, like Communication for Assistant
Museum Curators, Small Group Process for Swimming Pool Salespersons,
and

Communication

Issues for

Governmental Press Secretaries?

It
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loes

mean

we

need to consider carefully our

position in the

iniversity and in the community regarding the claims we make.
In my estimation the ethical rationale of speech communication
ies in the substance of what we do; therein rests its validity,
iarl Wallace said it better when he called the basic materials of

liscourse Cl) ethical and moral values and (2) information relevant

.0 these.''

Although Wallace and other scholars were speaking of

hetorical processes and leaned toward public speaking as the center
if the discipline, their validation of the ethical imperative still
itands and applies equally to other special needs and interests.
'Teach then not the 'bags of tricks,' if indeed there are any, but
;he twsic processes and attitudes of democracy," stated Giles W.

!ray.^

Waldo Braden warned of the continuing tendency toward

lophistry: "Just as the young men of Athens sought to learn the
lecrets of personal success from the Greek sophists of the fifth
lentury, B.C., there are those today who are eager to pay well for

;raining in sophistry—yes sophistry in its worst sense.

As we

:now, where buyers of sophistical snake oil exist, sellers will come

'orth with the product, packaged neatly, satisfaction guaranteed.
At times I feel we exhibit a kind of speech communication

lubris, an overreaching of drastic proportions.

At other times I

see what Lewis Thomas calls "physics envy"'° as we crunch numbers
md tighten our embrace on pseudo-scientific or business-oriented
lonstructs

in

research,

course

development, . and

departmental,,

irganization, overcome
by
the fallacy
of scientific and
:echnological purity. Either view is deficient in that it obscures
)ur purpose which is to teach speech communication. We must avoid
)Verconcern for the new for its own sake, and not extend our reach
50 far that we exceed our grasp of the relationship of new areas to

speech communication.

That is not to say that we should not pursue

lew interests and lines of analysis.
As Dr. Becker admonishes,
:hoose questions for study that m beyond "interesting"; choose

questions that "make a difference."^
An ethical view of what we do still lies in the validity of

ideas, the integrity of evidence and the responsibility of the
communicator.
At the very least, as individuals we need to set
reasonable goals, evaluate as we go, learn what we can, and maintain

jpen minds.
In addition, as departments we should examine the
/alUes we place on research, teaching, and public service. "After a
:horough review of these areas," Donald Zacharias proposes, "the
iepartment should be able to decide upon its goals and choose the

clientele it wishes to serve."'

A clear view of our academic base

and our essential responsibilities is mandatory, if we are to make
responsible choices in the face of new challenges, pressures from
Dutside, and a changing clientele.

Even sophists took risks in teaching what they taught. Are we
Milling to take risks to teach essential analytical skills, to help
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students seek answers where none exist, and to bring our students to

intellectual independence? If these and other ethical issues remain

unexplored in our changing environment, we invite a renewed
sophistic to rival anything yet Seen. And we will end up blundering
about, searching for our identity like the proverbial blind person
in a dark room chasing a black cat which is not there.
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ETHICS AND SMALL GROUP COMMUNICATION
Ernest G. Bormann*

What distinguishes the ethical from other concerns is the act
of choice. The inevitable does not pose ethical choices. Choice

implies

both

decision.

the

freedom

and

ability

to

make

a

praiseworthy

One ought not praise or blame a person who is unable or

incompetent to choose.

That is why the professional has more and

different ethical choices than the lay person.

1 shall examine the ethics of small group communication from
the perspective of the professional consultant, trainer, or teacher.
1 begin with a discussion of the ethics of participation in small
groups which is a necessary beginning for the professional who
should deal with these issues when teaching students or counseling
and consulting with uninformed lay persons. 1 then turn to the more
sophisticated ethical issues facing the professional.
We can and should hold people responsible for what they
deliberately choose to do. When they deliberately choose to break
the rules, conventions, customs, or norms of a given group's culture

in order to gain a personal advantage over the others, we have a
right to hold them responsible for their communication.

Small group communicators make ethical decisions largely about
ends and means; that is, a member must sometimes choose between
personal goals and the goals of the group because the two are in
conflict. The participants must make choices among communicating

according to their personal ethical standards, the standards of
their group, or the standards of the larger society. Similarly the
professional may have to choose among personal goals, the goals of
the group, or the goals of those who hire him or her.
Ethical Problems of the Participant

The participant in a small group communication episode is faced
with a two-step ethical problem. The episode will tend to unfold

* Ernest G. Bormann is Professor of Speech Communication at the
University of Minnesota, Minneapolis, Minnesota.

This article is

an adaptation of a paper presented at the Central States Speech

Association convention, April 5, 1985, Indianapolis, indiana.
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according to an internal ethic dependent upon the rules^
conventions, shared fantasies and norms embodied in the small
group's culture.
The culture, in turn, is an outcome of the
influences of the broader societal culture modified and tuned by the
communication history and experiences of the participants in their
past meetings.
The

first

individual's

major

choices

point
of

of

ethical

communicative

tension

behavior

when

involves
his

or

the
her

personal ethical code differs from the ethical standards of a
group's culture. The second major point of tension is between the
goals and tactics of the particular group and those of other groups;
between the group's welfare and the general welfare.

The first major point of tension is between the individual and
the group. How does the group through its communication come to
generate an ethical code which has a claim upon its members? To
what extent is such a claim a moral one that the individual should

take into account when making a decision? To understand the special
communication theories that relate to group ethical codes it is
necessary first to examine the conventional nature of joint
communication ventures.

There is a class of social encounters that are joint ventures
in the sense that they require conventional agreements among the

participants that they will follow the norms, rules, and customs
that govern the activity. In addition, the joint venture will often
have an ideal model of what a good exemplar of the effort would be
like. The result of successful joint ventures is a class of social
encounters consisting of recurring social forms. The class of joint
ventures is broad and includes such subclasses as athletic games,
board games, group dances, group musical performances, and recurring
small group communication forms such as the business meeting. The
general
class
contains
subclasses
that
are
by
agreement
opportunities for play and entertainment but many of the subclasses
are deadly serious as is the case with war games.
Small group
communication joint enterprises are often very serious, indeed.

In order to participate in a communication joint enterprise two

things

are

required:

(1) a

person

must

know

the

special

communication theory involved and its general rules and expectations
as well as the ideal model of a good recurring communication form,

and (2) a person must agree to participate, obey the rules, and
strive to achieve the ideal form.

Someone who does not know how to

participate in the North American corporate business meeting might
agree to attend and take part but would continually make mistakes
and break the conventions and norms.

On the other hand someone who

has the skill and knowledge to participate might decline to do so.
Such a person could either not attend the meeting or, if in
attendance, could willfully break the rules and ^ obstinately
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:ommunicate in ways which disrupt the attempts of others tb create a

leeting that emulates the ideal.
Our response to the willing
larticipants who lack knowledge is to coach them in how to take part
n the joint venture. Our response to the knowledgeable persons who

ommunicate in ways destructive to the effort is moral outrage.
Within the framework of the special communicatibh theory that
loverns the operation of the joint venture each engagement plays out

s own Unique scenario.

(No two football games are played in

xactly the same way and no two business meetings are identical.) As
he members of a particular small group meet in a number of sessions
iver a substantial period of time they will develop their own group
ulture ihcluding norms, conventions, roles, rituals, reminiscences,
nd shared fantasies.
As a result each task group develops an
nternal ethical code that guides members in making choices. The
hared code allows members to praise ends and means that they have
ome to agree upon as good.

Often in a task-oriented small group some of the ethic is
elated to the preservation and success of the group itself. The
deal model of the task-oriented small group special theory is one
f cooperative communication to achieve teamwork and high fidelity
ransmission of information in the service of reaching common goals
nd creating value that all participants can share.
A major ethical question for participants is often whether or
ot they should break a convention, violate a custom, pr make a
hoice which goes counter to the group's ethical code (i.e. fail to
e a team player).

The internal ethic generated by the group's communicative
recess is one of the bonds which holds the participants together
nd a member who fails to communicate according to its standards
eopardizes the group's integrity and cohesion. The. person who is
articipating in a cooperative joint enterprise may gain an easy
ersonal advantage by exploiting the vulnerability of others who

ollbw the ethic of openness, cooperation, trust, honesty

and

ccurate communication.

No ethical principle emerges more clearly from the study and
ractice of small group communication than this: the person Who
eliberately chooses to use the group or any of its members as a
eans to achieve personal ends that are at odds with the group's
oals is to be censured. Such people are unethical when judged from
he narrow perspective of the participants in the joint venture,
ven if the manipulators fail to achieve their, own ends: they
onetheless create a destructive group environment. On the other
and, from the same narrow perspective, communicating to build

ohesiveness, showing solidarity for the group, raising the status
f others, volunteering to help, rewarding good work, releasing
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social tensionsf and; showing , affection
praiseworthy communication means.

for

colleagues arev all

Contrast the behavior of the manipulator in the small taskoriented group with the communication of an able attorney in a jury
trial. The attorney is participating in another joint venture with
quite different communication conventions. The ideal model of the
special theory governing the attorney's communication is much more

that of a zero-sum competitive game.
We might well praise the
attorney as an able defender of the accused for using the

communication means which we would find unethical when judged by the
code of small group communication.

Ethical tensions between the individual and the group are
strong, but even stronger are problems posed by conflict with other
groups or inconsistencies between the group's ethical code and the
public welfare.
Task-oriented small groups may develop ethical
codes which encourage price-fixing, deceptive advertising, the
marketing of products dangerous to,the users' health, the use of
bribery to gain competitive advantage, featherbedding, repression,
discrimination, exploitation of one class of people by another, or
the use of killing, maiming, destruction of property, and the
increase of human misery as necessary means to their ends.

The general public needs some ethical codes to use in judging
small

group

communication

general welfare.

from

the

broader

perspective

of the

Participants need such codes to use in deciding

the crucial ethical questions:

Shall I leave this group because it

has developed an ethical code to which 1 can no longer subscribe?
After I leave, shall I remain silent about the group or should I
become a "whistle blower" and take a public stand and fight it?
Shall I remain in this group and try to systematically fail to
conform to its norms and break its communication rules in an attempt
to hinder its efforts or destroy it?

Professionals in communication have a responsibility, in my
mind,, to contribute to the development of a suitable awareness of
these ethical responsibilities on the part of lay persons and to
suggest possible ways to handle these ethical dilemmas.

But the professionals in small group communication have some
special ethical problems of their own.
Ethics of Consultants. Trainers, and Teachers

People who are professionals in small group communication as a
result of their background, experience, and education often face
ethical issues in addition to those of participants. Professionals
may serve as consultants in order to diagnose and intervene to
produce more productive groups, or they may work as trainers and
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teachers and regularly set up groups to provide educational and
growth experiences for the participants.
Professionals face the same ethical problems as participants in
terms of evaluating the group culture and placing it in the context
of the larger needs of society, but in addition they are assumed to
have technical knowledge that equips them to give authoritative
advice. The study and practice of small group communication usually
provides a person with a knowledge of group dynamics as well as with
a number of games, projects, simulations, and exercises to gain

participation, illustrate features of small group communication, and
speed up group processes.

Groups and organizations who feel a need to improve a group

process, communication, and

leadership are often

ready to

pay

lucrative fees for professional help. The uninitiated often have a
very simple notion of what small group communication is all about
and are likely to employ a consultant or trainer who promises in the
tradition of the typical self-help book that simple lists and
recipes supplemented by interesting personal experience stories will

quickly solve small group communication problems.

The lure of

lucrative fees poses a strong ethical dilemma for the professional
when the program that sells seems to be the one that makes concrete
and unattainable promises. Why not guarantee that for five hundred
dollars apiece managers can attend a weekend seminar and. emerge able

to build strong teams in their divisions, lead staff.and business
meeting that are quick, efficient, and successful, and develop and
use good agendas, or your money back!

A professional is usually wiser about the complexities of the
process and knows that such "quick fixes" probably will not work
over the long run although training sessions often profit from a
short-term halo effect.
If the participants were stimulated,
interested, and amused by the innovations or novelty of the workshop
or training sessions, a number of them can be counted on to give
testimonials in favor of the experience.

The professional who is hired by an organization to improve
group communication has another ethical problem when acquaintance
with the internal dynamics of the institution indicate, for example,
that the employees in the groups desire one sort of group and help
while the management team that hired the consultant had another sort
of group and help in mind. Do you then become consultant to the
king? Or to management? Or to the group? What are your ethical
responsibilities under these circumstances?
In

addition, the

professional's knowledge

of

group games,

projects, simulations, and exercises can make of them a bag of
tricks that will turn loose powerful group forces.

These forces

often create the halo effect mentioned before, but they can easily
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get out of hand and become dangerous.

This puts the professional

somewhat in the position of the hypnotist who can hynotize people
for worthy ends or for exploitative reasons. And certainly, if the
hypnotist is simply trained in techniques without the knowledge and
background to understand the potential dangers, the ethical issue is
clearly posed.
Finally, the professional will often be called upon by an
institution or organization to evaluate group process and individual
participants.
Such evaluations can easily be perceived by the
participant as an appraisal of the person's basic self worth rather
than a commentary on the group or the role the person is playing in
this particular group.
In summary, we who are professionals in small group
communication need to ask ourselves some difficult ethical questions
and, at a minimum, work through our personal ethical codes on how to
deal with the issues of teaching students about ethics and about the
choices we make as consultants and trainers.
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MARKETING A COMMUNICATION DEGREE:
AN ETHIC OF CHOICE-MAKING

Ronald C, Arnett*

I offer my views on the ethics of marketing the communication
major in the spirit of dialogue, not as a final answer but as one
conversation
struggling
with
the
tension
generated
between
communication colleagues in different camps on the marketing issue.
First, some communication colleagues deeply committed to the liberal
arts consider it unethical to "market" at all; that position could
be characterized by the statement, "A quality product speaks for
itself." The proponents of a second position consider it unethical
to keep the practical contribution of our discipline a secret, and
therefore advocate marketing.
In explicating these contrasting positions on marketing, this

essay explores two central themes:

(1) Problems arise when the

marketplace begins to dictate course development in communication

departments. (This view seems to be a major argument in what I call
the liberal arts position.) (2) Students today have a legitimate
reason to be worried about their individual and collective futures;
thus assistance in marketing the communication degree and in seeking

employment is needed more than ever. (This argument is central to

what I call the professional track position.)^
The final section of this essay proposes that communication
departments may be the place to bring together these opposing
tensions in a beneficial manner, due to our heritage as one of the
practical liberal arts.
My goal is not necessarily to seek a
resolution

of

this

dilemma,

but

to

embrace

the

natural

oxymoronic^ tension that has traditionally marked our discipline.
Embracing the unity of contradictories is the key to providing a
conceptual picture of how the contrasting ethical mandates of
marketing a communication major can aid rather than debilitate a
department and discipline.
Maintaining Integrity in the Liberal Arts

At the beginning of my teaching career, the book Teaching as a
Subversive Activity was often cited by peers and teaching mentors.

* Ronald C. Arnett is Chairperson and Associate Professor of

Interpersonal Communication at Marquette University, Milwaukee,
Wisconsin.
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The authors of that how dated work, Postman and Weingartner,
encouraged educators to open up new survival strategies for our
culture.
The tools for that mission were the acceptance of the
inevitability of uncertainty, a willingness to go beyond either-or
thinking, and a recognition of the importance of challenging

accepted positions and ideas.^
The ideal goal of Postman and Weingartner was little different
from that of one of our country's forefathers, Thomas Jefferson,

years earlier.

Jefferson put into practice the notion that the

"best ideas rise to the surface in the marketplace of debate," as he

fought against the Alien and Sedition Acts (1798) of Adams'
Federalist administration.^
I mention Jefferson only to place
Postman and Weingartner in perspective.
Their work was not
necessarily radical; it called for action at the heart of a
democracy—argument and debate^—in hopes of improving the culture in
which they lived.

The question we as educators must ask is whether or not we are
now primarily concerned about improving our culture or just adapting
to the current pragmatic mood. At a gathering of campus ministers a

genuine lament for the state of the college campus was voiced:
"[There
is
today
a]
hSrd-heartedness,
self-centeredness,
possessiveness, materialism and driving competlveness reflected on

campus by students, faculty and administration."^
This

same

concern

for

a quick

apparent at the national level.

pay-off from

education

is,

The Reagan administration has led

the way with the National Science Foundation's short-term research

goals being focused on assisting American industry with applied
communication results.

Their concern

is more nationalistic than

truth seeking. Jerold Roschwalb, director of governmental relations
for the National Association of State Universities and Land-Grant

Colleges stated, "The basic reason the federal government does

things i^ not to help universities or research, but to help the
country.

And

as

Robert

M.

Rosenzweig,

president

of

the

Association of American Universities articulated, "As a strategy, it

is probably workable in the short term, but it would be damaging if
it's extended over the long run,"'

Funding for research is becoming more practically oriented at
the same time the White House is attempting to cut student aid and

eliminate the Fund for the Improvement of Postsecondary Education
(FIPSE).° The result is a two-fold stress on marketing. First,
faculty are to market their research ideas in order to secure

funding; and second, educational institutions facing the prospect of
less federal money must market programs to contemporary student
tastes in hopes of attracting enough students to compensate for less
federal assistance.

Some contiehd that there is more conversation aboUt the survival

of programs and faculty and administrative jobs than real concern
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or the student.

The pursuit qf truth seems to be taking a back

eat to more immediate and pragmatic concerns for the academicians
hemselves. The focus of conversations with colleagues seems void

f discussion of philosophical ideals and instead centers more on
ow faculty members can obtain tenure and keep programs afloat.
Erich Fromm and Jacques Ellul have criticized the tendency in
estern

culture

to

ask "Can

it

be

done?" rather

undamental question "Should it be done?"^

than

the

more

As enrollment declines

he immediate temptation is to probe the scientific question of how
an we change this situation, not the ethical question of what
ihould we teach in such a competitive and pragmatic atmosphere.
Callahan and Bok, in the summary recommendations for the
astings Center Project on teaching of ethics, emphasize this point
ven further.
With declining enrol;lments, increasing financial
ressures, and the difficulty of many promising young teachers and
cholars securing employment and then tenure, the temptation to ask
nly technical questions about how to turn this situation around is
ifficult to resist.

Yet our technical answers are too often rooted

n the development of a curriculum
professional training ground.

that

is

in

essence

a

Colleagues stressing communication as one of the liberal arts
ontend that we are now emphasizing professional training so much
hat

our

commitment

to

basic

academic

skills

is

reduced.

This

osition is supported by the Carnegie report that asserts that some
orporations are now having to train their employees in basic
cademic skills.
The irony is that corporations are doing
emedial training that the colleges and high schools should have
lone, while the colleges are doing professional training that the
orporations have traditionally provided!

In communication studies this professional marketing effort has
rought us such courses as Professional Speaking, Interpersonal
ommunication for Business and Professionals, Oral Interpretation

or the Professional (the reading of reports), and Small Group
ommunication Decision-Making for Managers. Can we in all honesty
lay that these courses are more important than our basic and

raditional courses in Public Speaking, Interpersonal Communication,
Iral Interpretation, and Small Group Communication?
Were theSe
lourses added because they contribute substantially to the pursuit
if truth, or were they added to remain competitive in a marketplace
omposed of pragmatic business-bound students?
Brockriede, in his well-known piece "Arguers as Lovers,"
lescribed the rapist, seducer, and Iqver as metaphors for

lommunication styles.^' Is our large concern for the market akin to
he manipulative style of the seducer?
Is our goal to sell a
itudent a bill of goods to keep a department afloat, or to sincerely
irovide for the student's long-term growth? The seducer may even
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want to develop many business related courses to assist in private
consulting work that augments his or her income throughout the year.
It is again time to take a hard look at the motives that govern
curriculum revision. Such concerns need to be periodically raised,
if the university is to remain, at least to a degree, a place where

truth is valued more highly than commercial usability.

Claude

Kantner voiced a similar concern forty years ago: "The old emphasis
on form and beauty rapidly gave way to new emphasis on the personal,

utilitarian, marketplace value of good speech. In attempting to
name this period I have sometimes wondered whether to call it the
. . . Commercial Age in Speech Education.
The discipline has
weathered the storm of controversy about marketing before, but the
issue is not to be dismissed.
On the contrary, Kantner's words
underscore the importance of such questions as whether a course

really should be added, and whether it will really contribute to the

pursuit of truth.

The liberal arts perspective suggests educating

the next generation of leaders for an uncertain and problematic
worldj not just trying to secure our own futures at the expense of
their education.

In summary, the liberal arts position suggests that we should
not spend time marketing; our job is to teach and serve, not to use
students for our own survival.

Some advocating this position would

go so far as to insist that undue stress on marketing is unethical.
But as the next section suggests, if we are to take seriously the
ethics of teaching communication studies, we must look at both sides
of this complex problem. The next section presents the other side
of this oxymoronic tension.

Being Competitive in o Tough Market

Students today are thrust into a tough competitive market.
They have a perception of the world as limited in opportunity, not
abundant in possibilities. Their perception of limited resources is

substantially affecting attitudes of students and college personnel.
Daniel Yankelovich, well-known for his polling of American youth
over the last three decades, analyzed the complexity of changes.

His general statements are consistent with the thesis that today is
a time of perceived limited resources:
The 1980's involves a very complex process of sorting things
out as conditions change. . . . Affluence and limitlessness

were the presuppositions of the 1960's and 1970's. . . . The
feeling of limitlessness extended to the individual's feeling
that self-fulfillment
meant satisfying every need and
desire. . . .
One of the characteristics of the reigning
social ethic of the 19B0's is the shift from within the self to

the world outside—the reality factor. . . . Selectivity and a
sense of restraint have become part of this, ethic along with a
large dose of pragmatism. The emphasis is on winning rather
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than on principle. ...

■

Pragtnatism has some unattractive

features, especially when "adbpted by people who have no real
training in self-restraint. If your objective is to win, you
don't look so closely at the means, you cheat a little, cut
some corners. That kind of behavior may not look too appealing
to an older generation.

Many educators may wish for another time of flowing money, students,

and perhaps most of all, optimism.

But undeniably the student of

today lives in a much different time and atmosphere than the 1960s
and early 197Gs college student. At that time the greatest concern
was whether or not the job was sufficiently challenging and provided
opportunity for service.
The student of today is often just
satisfied to find employment close to his or her specialization.
Controlling

vocational

opportunities

is

increasingly

more

difficult; the 198Gs present us with too few jobs for too many
qualified workers. "The surplus of college-trained workers, and
some further slowing of job growth in traditional sectors of demand,

add up to a keenly competitive situation.

A 1984 survey of job

prospects for college graduates concludes that experienced but
unemployed workers would make it tough for current graduates as they
seek entry level positions.

edge.^'

Those with experience will have an

Russell W. Rumberger, a senior research associate of

Educational Finance and Governance at Stanford, describes the future
in even bleaker terms for the emerging college graduate. Rumberger
maintains that many graduates will experience three. phenomena;

overeducation, underutilization, and underemployment.
Similar
findings can be gleaned from a wide array of periodicals on higher
education.

But the common theme is that students can no longer

count on the job of his or her choice at entry level, or even later
in some Cases

At this juncture, I want to pause and suggest that unless a
communication professor recognizes the limited resources available
to today's students, it is easy to offer a time-bound critique of
their pragmatic concerns.
It is not fair to argue against our
practically-minded students when many of us were not tested in a
similar fashion.

We did not have to worry so much about just

finding a job. We had the luxury of feeling sure enough of our
employment that we could discuss more metaphysical issues about the
contribution we hoped to make. I must confess 1 am growing a bit
weary of colleagues putting blame on students for a marketing
orientation.

Students are only asking for what they believe iS

needed in today's world. Today it is natural to aSk, "What can I do
to make myself more marketable?" The reason for this question,

however, is not rooted in the inferior psychological or ethical
makeup of today's student.
More correctly, the contrasting
sociological and economic eras of perceived abundance in the 196Gs
and early 197Gs versus the present perception of scarcity have made
different issues salient.
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Those of us who did not face such competitive times must be
wary of calling into question the virtue of our students. We must
recognize that in a time of limited possibilities the question of
marketability

abounds

and

is

most

relevant.

Communication

departments have begun student communication clubs or associations,
many for the first time, for the major purpose of marketing the
program and students through contacts with alumni and area
businesses.
In essence, we must be cautious of judging today's
student concerns from the vantage point of a perception of
abundance, but must recognize their genuine struggle and try to
assist. Perhaps Jean Evangelauf characterizes many of us who are
committed to a liberal arts approach to communication studies:

'Some liberal arts faculty believe that education is for
education's sake, and when you start talking about careers, you
are bastardizing the academic process.' . . . 'Faculty members
are not always tuned in to the severe dilemmas students face.
Students are going to be in the institution for four years, but
they're going to have to work for 40.' . . . 'Institutions
need to be creating career paths for students. You don't want
graduates to say, "I had success in spite of you, not because

of you.'"20
Not only is there the issue of marketing students, but of
marketing institutions as well.
Liberal arts programs that have
been unable to move to some professional focus, usually due to staff
and resource limitations, have not done well in the past decade.
According to a major study entitled "Are the Liberal Arts an
Endangered Species?" the answer was no, as long as such courses were
required prior to professional programs. But for some liberal arts
institutions, the verdict is ^not as positive as for the academic
areas of the liberal arts in institutions that can simultaneously

offer professional training. "Liberal arts education appears to be
in a good position to meet the challenges of the 1980's;
traditionally defined liberal arts colleges may have problems in

attempting to do so."2^
Liberal arts institutions, it seems, will need marketing
assistance if they are to remain vibrant for the next generation of
scholars and students. An article by Richard Kamber, "Marketing the
Humanities," addresses this problem; he states, "Humanists need not
be ashamed to learn from business a better way to conduct the

business of the humanities."22

Kamber calls for the liberal arts

professors and institutions to keep their same focus, but to inform
students that genuine practical value is present in their courses:
Teachers in the humanities also have an obligation to assist
their students in gaining recognition for skills, knowledge,

and capabilities acquired thrpugh humanistic studies. If, as
so many humanists believe, the humanities foster habits of
thought and language enabling those whose education is grounded
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in the humanities to make and articulate superior judgments,
then humanists need to communicate that virtue to the broadest

possible public.
more

creative

and

If students trained in the humanities are
resourceful

than

students

who

lack

such

training, then employers in every field need to be told or
reminded of these advantages.

Educators stressing a more professional track have every right to
argue in favor of marketing students, programs, and institutions in
which they believe. They may make a case that it is unethical not
to do so. Perhaps it is the right time for the academician to come
to the heart of the action and make the practical, moral, and
humanistic implications of our discipline known to those in the
marketplace.

Both marketing and not marketing of students and programs can
be defended as ethical positions by their respective constituencies.
Perhaps the answer can be found only through dialectical inquiry
that recognizes the importance of both positions. As Martin Buber
pointed out, life begins not in the clear light of a logical and
consistent syllogism, but in messy darkness and confusion that more
resembles the unity of contradictories.
The final section points
to a way in which communication studies can contribute to the
creative recognition of this oxymoronic tension. Notice I did not

say resolution of the tension, but rather the acceptance and
recognition of apparent opposites.
This question of contrasting

ethical positions (liberal arts vs. professional tracking) will most
probably always be with us in higher education. But clearly the
next ten years will be important in determining the direction of
communication departments for

a considerable time to come.

The

following section offers a third position regarding the liberal arts
vs. professional tracking dilemma.

Communication Studies as ^ Practical Liberal Art
To take a position on the contrasting ethical positions of nonmarketing and marketing, we must first ask whether a communication
major genuinely possesses marketable skills. Research by Muchmore
and Galvin concludes that the answer to that question is clearly
yes. Their research indicates, "Support for communication training
appeared in comments such as 'Next to product knowledge the ability
to communicate is the most important skill . . ." or 'I suggest we
get on with the business of developing programs for the classroom
teachers to help their students increase skills.
Our majors
have been taught skills that employers seek.
Thus, those who
propose a more vigorous marketing of our majors seem to be on
ethical ground.

Many who oppose marketing reject it out of concern for what
will be marketed.

They are fearful of training-oriented and non-
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liberal arts courses dominating our discipline.
In "Woodrow
Wilson's Columbian Exposition Speech—'A Liberal Education'" Charles
Balcer's analysis provides one way out of this conflict between
liberal arts and professional training:
'The theme is that the true function of education is to make

men

and

women

good citizens with steady

critical judgments.'

nerves and calm

He [Wilson] was consistent in

his

viewpoint and in his belief that education is not a matter of
the mere selfish improvement of individual men, but a service
to the nation. . . .

Woodrow Wilson's Columbian Exposition

Speech given ninety years ago, [was] on a topic which is still
germane to higher education today: liberal versus practical
education. In his speech . . . we find the early outcry of an
intelligent educator, giving the nation the profit of his
thinking and insight. What better advice could still be given
in

1983

than

Wilson's

idea

that

every

specialist

or

professional person serves the world better if his special
training rests upon a liberal education? As Wilson states,
'The subtle and yet universal connections of things are what

the truly educated man must keep always in hi^ thought, if he
- would fit his work to the work of the world.'2'
Wilson was pointing to the person of character, who through a
liberal arts education was given a vision of contributing and being
of service to others and one's country. Perhaps if Wilson were

giving advice to communication departments today, he would suggest
we train our people in the best contemporary and classical theories,
while encouraging our communication majors to ask tough questions
about what their vocation is doing for the rest of the world, not
just them or their company.
The

ethical contrasts

of

marketing

or

not

marketing

our

communication majors may be brought together in creative tension
with the emphasis on the person of character who wishes to be of
service. Such an oxymoronic tension includes not just marketing a
curriculum, but a person seeking to contribute in the liberal arts
tradition of service. Such a position in similar to that stressed
by Michael Bayles in Professional Ethics:
Most ethical codes recognize a responsibility for the public

good. . . . Responsibility for the public good has three main
facets.

First are activities of social leadership, such as

service with charitable organizations. ... A second facet of
responsibility for public good is the improvement of

professional knowledge, tools, and skills . . . [via] research
and reform. . . . A third facet of this responsibility is to

preserve and enhance the role of the profession itself. . . .
Ethical questions arise when professionals use their talents in
the aid of special interests that conflict with, or are

contrary to public interest.^®
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Bayles visualizes the ethical profiessional as a (iersbn of service
and character, whose work contributes not just to hiiti or herself,
but to others as well.
If such are the standards for a
professional. Should we want to market anything less than a person
of character desiring to contribute to the public good?
Martin Buber's classic essay on the "Education of Character"
provides us with a helpful understanding of the notion of character
in education. Character building for Buber does not happen in the
prescribing of ethics, but in ongoing dialogue between student and
teacher

or

student

classroom.

and

student

both

in

and

outside

of

the

"Education worthy of the name is essentially education

of character

Buber is not naive about the development of character.
He
recognizes that there are limitations on what a teacher can invite
to happen. He attempts to build character not by telling others
what they must do; to do so is to risk losing "those who show most

signs

of

genuine independent character. . .

The

great

character for Buber does not live by absolutes or maxims. In ideal
education one learns the tradition of a culture and a discipline,
while being encouraged throughout the educational process to
question even the most sacred ideas and beliefs.
The teacher
permits the challenge, but is willing to honestly respond in
disagreement, if such is the case.
Positions do not go
unchallenged, but an atmosphere is encouraged where one is willing
to take the risk to articulate a contrary view or idea.
Buber wants education to be based on tradition, yet challenging
tradition, and taking responsibility for what is accepted and
rejected in a tradition. Such a questioning posture may not always
be appreciated by those wishing to reify a position or tradition.

But such challenges permit a tradition to remain strong as it is
defended and as it is altered by contemporary insights:

Today the great characters are still 'enemies of the people,'
they who love their society, yet wish not only to preserve it

but to raise it to a higher level.

Tomorrow they will be the

architects of a new unity of mankind. . . . A great and full
relation between man and man can only exist between unified and

responsible persons.

That is why it is much more rarely found

in the totalitarian collective than in any historically earlier
form of society; much more rarely also in the authoritarian

party than in any earlier form of free association. Genuine
education of character is genuine education for community.
Buber's person of character can be summarized by referring to
an individual who has been taught the tradition well, while being

encouraged to critically examine that tradition in preparation for a
moment of existential decision when the person must choose to accept
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or violate that tradition.
Buber's emphasis on the person of
character as a choice-maker is congruent with positions on ethics of

communication held by Nilsen, Johannesen, and Haimann.'^

If one

chooses to encourage the communication major of character and
service—or the "good person speaking well"—to be one's model
graduate, then we assist our students in becoming choice-makers.
Using choice-maker as an ethical standard permits healthy informed
argument in our classes. Such a proposal is congruent within our
discipline's long-standing commitment to the study of argument.
Perhaps another major factor that contributes to the
encouragement of a student becoming a person of character is the
time taken by teachers outside the classroom that reveals the

professor's commitment to ideas and their service to others.-'^ The
educator is an important link in passing on a desire to be of
service and to ask tough but necessary questions. How many of us
have heard stories about professors who have dramatically aided the
life of a student or a colleague? Have you ever heard students say
a course or a journal article changed their lives?

William Barrett's Illusion of Technique^^ suggests the dilemma
of our time—trying to find a technique to assure us success. So we
develop new courses and "package our product differently." There is
no doubt that course development is helpful, and having faculty on
the cutting edge of their' field is vital for the health of a
program. But the crucial issue in teaching communication courses
and marketing our programs requires us to go beyond technique and
encourage the student-teacher relationship. Maurice Friedman in his

latest book calls for a return to the mentoring relationship,^" If
we are to market students wanting to be of service to the world in
the liberal arts tradition of the "good person speaking well," we
need to model such behavior in our daily association with our
students.

For

this author

the fundamental question is not should we

market, but are we marketing a person of character who can

be of

service to the public good? My vote is to maintain our liberal arts
emphasis in hopes of educating people who can contribute to the

growth of a democracy and be of service to our world.
Buber's choice-maker standard

as our

ethical

If we take

guideline for

the

person of character, or "the good person speaking well," then the
task for our discipline is to educate people not just for jobs, but
to become conscientious questioners in their vocations.
In essence, the question of marketing or not marketing the
communication degree is brought together in oxymoronic tension that
calls for marketing not just any product, but a communication major
of character.
Communication studies are practical and ethically
marketable, as long as we can make a case for "the good person
speaking well" in a variety of human contexts. If we ever get to
the place where such a communicator of character, an ethical choicemaker, is not marketable, it may be time to change the market!
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A FANTASY THEME ANALYSIS OF THE GRGWE-BGSCHWITZ SENATORIAL
CAMPAIGN IN THE MINNESOTA STATE ELECTION OF 1984

Ernest G. Bormann, Greg Olson,
Mary Beth Percy, and Richard Tremaine*

The

1984

Minnesota

senate

race

was

one

in

which

Democrat, a female, challenged a popular male incumbent.

a liberal

Nineteen

eighty four was a year when there was much conjecture about a gender
gap in the electorate.
It was also the year when there was a
national campaign that pitted the Minnesotan Walter Mondale on the
national ticket with the first woman to run as a vice-presidential
candidate, Geraldine Ferraro.
Further, the similarities in the

personae of the two female candidates were to some extent matched in
the similarities between the personae of the Republican presidential
candidate and the Republican senatorial candidate in Minnesota, Rudy
Boschwitz.

Ferraro and Growe were both portrayed as feminists who had

fought their way to the top in the male dominated arena of politics
and who were both dedicated to nuclear arms reduction and a new era

in relations with Russia. Reagan and Boschwitz were both portrayed
as likable, wealthy, business-oriented candidates.
The unique aspects of the Minnesota campaign combined with the
general lack of studies of local and state elections to encourage us
to study the communication of the Growe-Boschwitz campaign.
THE RESEARCH PROBLEM

The purpose of this study was to isolate, describe, and
critically evaluate the rhetorical visions as they related to the
social reality and voting behavior in the 1984 senatorial campaign
in a large sample of Minnesota college and university students.
We chose a fantasy theme analysis of the campaign persuasion
because it had been used previously to analyze a series of
presidential campaigns and had proved successful in providing

* Ernest G. Bormann is Professor of Speech Communication at the

University of Minnesota, Minneapolis, Minnesota; Greg Olson, Mary
Beth Percy, and Richard Tremaine are graduate students in the

Speech Communication Department at the University of Minnesota.
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ixplanations as to what voters were thinking and feeling about the

rarious candidates, campaign issues, and campaign tactics.^ Fantasy
;heme analysis was a promising method for answering general
luestions about the nature and extent of a gender gap and the effect
)f female candidacy as well as specific questions about
;ontroversial campaign tactics such as the Growe team's decision to
lake as the centerpiece of their campaign a demand that Senator
Joschwitz reveal his income tax returns.
RESEARCH METHOD

In 1980 Bormann, Kroll, Watters, and McFarland reported a
nethod to take the results of a rhetorical criticism of campaign

jersuasion and develop from the critical analysis a Q-deck for use
Ln a small sample Q-sort study.

Using the results of the small

sample study as a basis, the investigators in 1980 prepared a
questionnaire suitable for a large sample survey. They administered
:heir questionnaire to a large sample of voters in a Midwestern city
ind demonstrated the feasibility of a computerized factor-typing

srogram that

placed subjects from

the large sample into the

rhetorical communities found by the small sample Q-sort study.^
In our investigation of the Minnesota senatorial campaign we
3ssentially used the method of the 1980 study in order to examine
the rhetorical geography of a large sample of university and college
students in Minnesota.
Rhetorical Criticism

We started our research by studying campaign messages developed

by the Growe partisans, the Boschwitz partisans, and the media
professionals. We searched the campaign literature, television and
radio advertising, speeches and press releases of the candidates.
(*le studied the newspaper, television, and radio coverage of the
campaign.
We made an effort to examine the media in outstate
regions as well as in the Twin Cities metropolitan region.
In

our

rhetorical-critical

analysis

we

were

not

simply

documenting the presence of fantasy themes in the messages; we were

looking for evidence that symbolic convergence had taken place, that

groups of people had shared the same fantasies and fantasy types.
We looked (1) for repetitions of the same dramatizing material in a

variety of messages in different contexts, (2) for cryptic
allusions, inside-cues, to common symbolic ground, and (3) for

fantasy types, i.e. generalized stock scenarios.^
When we found evidence of the sharing of fantasies we recorded
such material and searched for boundaries and unifying structures so
we could construct the rhetorical visions of the Grows publicistsj

the Boschwitz publicists, and the media professionals.
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Once we had constructed the three major rhetorical visions, we
searched for areas in which the three visions provided alternative
interpretations for the same events or for envisioned future events
as a result pf actions by the candidates, the media, or the
electorate. Examples of the areas for which we found alternative

interpretative fantasies included the

nuclear freeze, Minnesota

agriculture, Growe's record as a political figure in Minnesota,
Boschwitz's

unwillingness

to

reveal

his

tax

returns,

and

the

character of the personae of Growe and Boschwitz.^
The Q-Sort Study

We constructed a Q-deck of 54 items containing conflicting
fantasy interpretations from the three visions relating to twelve
areas of disagreement, We used fantasy themes in building our Qdeck but we also used inside-cues and fantasy types.

Samples of the items we used are furnished by the following
character sketches drawn from the three visions.

GRGWE VISION:

Joan Growe shows herself to be a friend of women

by supporting the Equal Rights Amendment and being pro-choice
on abortion.

BOSCHWITZ VISION:

Rudy Boschwitz is a "folksy" kind of guy, a

U.S. Senator who has never lost touch with the folks at home.

He's a down-to-earth sort of person, more comfortable in a
plaid shirt than in a suit or tie.

MEDIA VISION:
Issues just don't seem to stick to Rudy
Boschwitz. That is, even if you disagree with some of his more
conservative stands, you still can't help liking him.
In October 1984 we administered the Q-sort in face-to-face

interviews to 33 subjects. We used a representative as opposed to a
random sample. We based our sample on such factors as sex, age,
family income, race, education, occupation, party affiliation, and
preference in the Senate race. We were able to fill out each of
these demographic categories in our sample. We also used geographic
location as a guideline in selecting subjects and made sure that
some of our sample was from outstate Minnesota.

We had two purposes in conducting the Q-sort.

Our first

purpose was to discover whether the electorate had differing
rhetorical visions of the campaign. If so, we would use the more
detailed descriptions of these rhetorical visions as the basis for
our interpretation of the large sample survey that we would
administer subsequently.
That is, in this method of surveying
public opinion the basic interpretative framework is provided by the
Q-sort findings and the survey is used to place the larger sample of
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subjiects into the rhetorical communities discovered by the in-depth
small sample study.
The second purpose was to find the most
powerful fantasies in terms of discriminating the boundaries
dividing the rhetorical visions in order to construct a brief but
effective survey instrument.
We submitted the results of our Q-sort interviews to computer

analysis.

We used Van Tubergen's QUANAL program on a CDC Cyber 74

computer to process the data.^ The Van Tubergen program correlates
the Q-Sort data for each person with the data of every other person
and the factor analysis is performed oh the correlation matrix. The
factors can be thought of as types that represent rhetorical
communities

vision.

of

voters

whose

members

share

the

same

rhetorical

Each factor type (rhetorical community) contains subjects

who sorted the Q-deck in similar ways.

We asked the program to provide an analysis of the five best
factors with the possibility of having reflected factors.
A
reflected factor can be interpreted as a mirror image rhetorical
vision.

We found six distinct rhetorical visions.

In this instance

the sixth factor represented a reflection of the first factor;
subsequent analysis indicated that the first factor was probably a
version of the traditional Independent Republican Party rhetorical
vision modified by this campaign, while the sixth factor was
probably a traditional Democratic Farmer Labor Party rhetorical
vision-modified by this campaign.

The analysis extracted all factors with eigenvalues greater
than 1.0. In our sample the factor analysis accounted for 59% of
the total variance. The sample contained 6 undecided voters, 12
voters who preferred Growe, and 15 voters who preferred Bpschwitz.
Thirty-two of the thirty-three members of the sample were typed at
the .40 level or better.

The one Boschwitz voter who did not meet

our minimum level for typing was loaded at a .375 level in Type 4.
The 6 Undecided voters loaded into Types 2, 4, and 5 at .40 level or

better. The 12 Growe voters loaded into Types 2, 3, 5, and 6 at ,40
or better.

The 15 Boschwitz voters loaded into Types 1 and 4 at .40

or better.

Ah interesting feature of the data was the relatively high

factor loadings of the individual subjects on the type factors.
Thirty-two of the subjects were typed at the .50 level or better and
20 were typed at the .60 leVel or better.
On the basis of the content of the shared rhetorical visions

the six standard Types could be briefly described as follows.

Type 1;

This vision waS Minnesota-oriented and pro-Boschwitz.

This rhetorical vision was thickly textured and contained many
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of the traditional fantasy types of the Independent Republican
party. The persona of Boschwitz was central and portrayed as a
moral, hardworking, and folksy one while the Growe persona was
dramatized as aggressive and pushy.
Type 2;
This rhetorical vision was mildly pro-Growe.
The
vision contained some traditional Democratic Farmer Labor Party
fantasy types and focused on compassion for fellow human
beings. The vision was dominated by personae and focused on
domestic social dramas as well as contradictory international
peace-keeping fantasies, i.e. some shared fantasies about
nuclear disarmament came from the Boschwitz campaign and some
from Growe's.

Type 3;

This rhetorical vision was pro-Growe with the central

fantasy type related to the drama of promoting a nuclear
freeze.

The orientation of the

vision was clearly to the

international scene and Minnesota was largely ignored.
Boschwitz persona was depicted in a negative fashion.

The

Type 4; This rhetorical vision was pro-Boschwitz with a heavy
orientation toward dramas related to personae and campaign
tactics. The vision featured foreign policy in an ambiguous
fashion and was only mildly preoccupied with the economic
dramas features in Type 1.

Type 5t This vision is similar to that of Type 4 in being
personae dominated and campaign oriented but the Type 5
rhetorical vision portrayed the Growe persona in favorable ways
while denigrating Boschwitz's persona.
The substantive
fantasies supported Growe's position on domestic affairs but
was ambiguous about international policy.
Type 6;
This rhetorical vision was a mirror image of the
Type 1 vision. The Type 6 vision contained many fantasy types
of the traditional Democratic Farmer Labor Party in Minnesota.
The vision contains both personae and substantive fantasies.

The perspective of the vision was global and the Growe persona
was portrayed as representing all the people while the
Boschwitz persona was featured in dramas that depicted it as a
self-interested, devious politician.
The Large Sample Survey Administered

The WRAP (weighted rotational analytical procedure) phase of
the Quanal program makes a statistical analysis useful in selecting
the items that were most powerful in distinguishing the boundaries
of the various rhetorical visions.
The program makes a paired
comparison of the way members of one rhetorical community sorted
each of the items with the way members of every other community did.
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able 1 presents the upper and lower ends of the paired comparison
if one Type with another ^
TABLE 1

Item Descriptions and Descending Array of Differences Between
Type 1 and type 2 of Political Q-Sort

ision

Fantasy Theme or Type

ledia

Joan Growe is a negative
campaigner. She is pushy,

Type 1

Type 2

Difference

1.343

-1.636

2.981

1.419

-.715

2.134

-.662

2.223

2.895

-1.344

2.232

3.576

pounces, overwhelms her
opposition, hammers her
opponents.

losch

Joan Growe attacks Rudy
Boschwitz personally.

A similar comparison is
made for each of the 54
items down to those that

Type 1 liked least
compared to those that

Type 2 most liked)
irowe

Joan Growe is correct in

arguing that a nuclear
freeze is the way to end
the arms race.

irowe

Joan Growe represents
the people and supports
programs of fairness.

In order to develop our large sample questionnaire we took the
;wo highest positive and the two most negative correlations that
listinguished each Type from the other Types. With six types in our

jnalysis our approach of comparing Types resulted in 15 paired
:omparisons using four items in each comparison or a total of sixty

:omparison items.
[lost

However, a number of items were among the foUr

important in several comparisons and so with these overlaps, we

)ared down the original list of 54 items from our Q-sort to 28 items
'or the large sample survey.

In preparing the items for the questionnaire we edited each Q3ort card into brief inside-cue allusions to fantasy themes and
'antasy types. For example, one of the Q-sort items was:
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Rudy Boschwitz is a "folksy" kind pf guy, a U.S. Senator who
has never lost touch with the folks at home.

He's a down-to-

earth sort of person, more comfortable in a plaid shirt than a
suit and in touch with the folks at home.

The above item was edited down for the questionnaire as follows:
Boschwitz

is

a

"folksy"

Senator,

down-to-earth,

more

comfortable in a plaid shirt than a suit and in touch with the
folks at home.

We asked the respondents to indicate on a nine point scale the
extent to which the questionnaire item represented their own views
with 1 being "least like my own views" and 9 being "most like my own
views."

We then selected a nonrandom sample of 227 people from classes

at a large public university and two small church affiliated liberal
arts colleges. Although our samples departed in several ways from a
simple random sample, we had almost equal numbers of men and women
to examine the alleged gender gap.
In addition we had a large
enough sample from each institution to make meaningful comparisons
among them.

In

addition

to the

28 items relating

to the Q-sort

the

questionnaire included questions designed to. elicit demographic
information and information regarding the debates between Grows and
Boschwitz which took place after we did the Q-sort study.
We administered our questionnaire to the sample of the student

voters shortly before the November election. The respondents for
the most part had no difficulty using the nine-point scale and
understanding our directions regarding the demographic information.
Results of the Large Sample Survey

Our computer program successfully typed 206 of the
respondents of the large sample survey into one of the

227
six
rhetorical visions found in our Q-sort study. The program, thus,
succeeded in typing approximately 90% of the subjects. Of the 206

subjects that were typed, the program only mistyped 19 respondents
into rhetorical communities that were not those anticipated by our

analysis of the six Q-sort rhetorical visions. Nine of the nineteen
mistypes (nearly 50%) were from Types 4 and 5. Rhetorical visions 4
and 5 were complicated visions closely related through their similar
fantasies about the nuclear arms issue.

In general the program

typed approximately 90% of respondents who reported they intended to.
vote for Boschwitz, and of that 90% the program succeeded in typing
approximately 90% of the respondents into Types 1 and 4 of our Qsort, that is into pro-Boschwitz rhetorical visions, The same 90%
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rate of
t^isions
intended
reported

success for both typing and then typing into rhetorical
2, 3, 5, 6 held for the respondents that reported they
to vote for Growe. We had 23 subjects in our sample who
they were undecided as to their voting behavior.
FINDINGS

Boschwitz Rhetorical Visions

The students in our sample who reported that they would vote

for Rudy Boschwitz, if given the opportunity, divided into two major
rhetorical communities.

The first community (Type 1) showed more

support for Boschwitz (BBSS) then did Type 4 members (71%). Only 12%
of the Type 4 members indicated that they would vote for Growe.
Analysis by political party affiliation also supports our rhetorical
analysis of the Boschwitz rhetorical visions. Approximately 75% of
the members of Type 1 indicated they were Independent Republicans
while about 55% of Type 4 persons reported they were members of the

Independent Republican Party. Only 7% of the Type 1 respondents
reported they were affiliated with the Democratic Farmer Labor Party
while about 24% of the Type 4 members said they were members of the
DFL. None of the B5 Type 1 subjects said they Would vote for Growe
while 5 of the 42 Type 4 subjects stated that they intended to do
so.

There was some overlap in terms of the shared fantasies in the

rhetorical vision of Type 1 Boschwitz supporters when compared to
the Type 4 subjects in that they shared eleven of the same items

(approximately 50% overlap); however, the different placement and
levels of significance attached to these fantasies indicate
fundamental

differences in

the

two

rhetorical

visions that

were

confirmed by their dissimilar item choices and their dissimilar
message source orientation.
The

first

rhetorical

community.

The central drama of the

Type 1 rhetorical vision revolves around a modernized version of the
traditional American Dream in which hard work begets "fortune and
success."
Fully half of the twelve positively shared items
contained the words "worked hard," "hard work," "worked," or

"works," and the two highest-ranked items (most salient fantasies)
refer to Boschwitz as (1) having "worked hard for Minnesota in his
role as U.S. Senator" and, (2) being a "self-made man, a follower of
the American Dream, who through education and hard work earned his

fortune and success" (a classic rags-to-riches fantasy type).

The

focus on hard work pervades the rhetorical vision of the first group
of Boschwitz voters and implies a strong, consistent, action
orientation.

The rhetorical vision of Type 1 implies not only dedication to
work but an equal dedication to protecting the rewards that flow
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from such hard work in the fantasy themes and types that portray
taxation and federal deficits. They share the fantasy that presents
a negative interpretation of the "soak the rich" approach to

taxation and the positive drama that "the best solution to the
deficit problem is to restrain government growth and let income
catch up."

The rhetorical vision of the first community of Boschwitz's
followers Justifies wealth, and presents a modernized version of the
American Dream in terms of the hero's moral obligation to be
socially responsible. Thus, the hero, Boschwitz, is a "friend of
the Minnesota farmer," a man who "works for the people," who "takes
care of the people of Minnesota," who has "tried to root out the
problem of joblessness on the Iron Range," and who has "helped lowincome Minnesotans."

A close examination of the fantasy themes

alluded to above reveals that the rhetorical vision of the Type 1

persons has co-opted responsibility for the traditional DFL
strongholds of farmer, laborer, and poor person.
Indeed, this

assumption is the basis for not "soaking the rich" on taxes ("You
don't help the poor by tryinq to eliminate the rich.") and for
restraining government growth (Socially responsible individuals can
and do take care of others.).

In the Type 1 rhetorical vision the moral obligation of social
responsibility is interpreted to mean that their heroes deserve not
only their "financial privileges," since they earned them, but they
also deserve a "thank you" from those they serve. "When you hear

people say 'Thank you, Rudy Boschwitz,' you can be assured he
deserves

it"

was

their

most

salient

shared

fantasy . and

the

centerpiece of the Boschwitz short television political announcement
campaign.

The power of moral obligation from those in a position to do
something is among the most emotion-evoking elements of the vision
and is revealed most strongly in the vision rejected. Among the
fantasy themes and types most strongly rejected (at the 2.+ level on
the z-arrays) were fantasy themes that depicted Boschwitz as an
"uncaring, self-interested, devious politician who is wealthy
himself and represents the interests of the privileged few while
passing himself off as 'just plain folks.'"
Deceit provokes the members of the first rhetorical community.

They

reject the drama of Boschwitz "hiding" in a "videotaped

cocoon," Boschwitz as unethical in his actions on his tax returns,
Boschwitz "hiding behind a slick advertising campaign," and
Boschwitz "unfairly outspending Grows.",
The persona of Boschwitz is depicted as being "just plain
folks," "dowh-to-earth," and "in touch with the folks at home." The
emphasis on folksiness represents another intrusion into the
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imocratic Farraer Labor -stronghold of the "common man," and the
ilksy Boschwitz who has worked himself up to financial success from
imble beginnings is contrasted with the persons of Grows who does
it "represent all the people" and is not "supported by the
assroots."

In the rhetorical vision of Type 1 persons the Grows campaign
id her persona receive little attention. The focus is heavily oh
ischwitz. The Grows persona is portrayed as one who "spends a lot
■ time making personal attacks on Rudy Boschwitz" with a "pushy"
yle and "with a negative orientation."

The effort of the Grows

iblicists to portray Grows as similar to Mary Tyler Moore, a
lodern woman on her own, individual, independent, striving for
iccess in an interesting, witty, down to earth manner" is strongly
ijected by persons in Type 1.

The scene highlighted in the rhetorical vision of Type 1 is
.nnesota, its people, their needs, hopes, and aspirations—largely
I the economic field. The oft-noted media fantasy about "people
iting

their

pocketbooks"

letorical vision.

could

well

characterize

the

first

Foreign policy in terms of the wisdom of being

lutious with regard to the U.S.'s ability to monitor Soviet
impliance with an arms reduction agreement and federal policies
th regard to taxation were only two of the twelve most salient
mtasies for Type 1.
The fourth rhetorical community.

The rhetorical vision of the

lurth community places the modernized American Dream of the Type 1
irson into the background. In the foreground, the central drama of
le vision, is the fantasy type of the "smart hero"; hard work is
icessary but insufficient for success.

A hero has to be able to

ay the game right.

The most salient fantasy for members of the fourth rhetorical
immunity is the one that depicts Boschwitz as "folksy" and

lown-to-earth" and "in touch with the folks at home"; but the next
ist salient fantasy in the one that portrays Boschwitz as using
'our consultants" in his campaign who are "leaders in the. field.",
ley confirm the work of Boschwitz*s consultants when they agree
th the media fantasy that "issues just don't seem to stick to Rudy

ischwitz.

That is, even if you disagree with some of his more

inservative stands, you still can't help liking him." Rudy follows
lod advice such as, "Toot your own horn and don't let your opponent
ag you into a fight."

Further, members of the fourth rhetorical community reject the
Ivice of Growe's consultants and thus her choice of consultants,

lis second thrust occupies their first and second ranked negative
ems:. Growe's consultant is wrong regarding his advice to keep
ihipping away" on Rudy's tax returns; "political pay dirt" will not
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result

from

this

advice. •

;That this is less

a

defense

of the

Boschwitz persona and more of an attack on Growe's choice of
consultants is revealed in their next rejected item: "Both Growe
and Boschwitz" do not "rightly employ consultants." "Rightly" is
the key word:
Boschwitz "rightly" chose and followed his
consultants; Growe did neither "rightly."

Sixteen percent of the rhetorical vision is occupied by
fantasies regarding consultants and it is a drama that receives
their highest rankings. The emphasis on consultants gives to the
fourth rhetorical vision an inside-dopester quality which is absent

from the Type 1 vision.

The Type 4 person may not share the Type 1

individual's faith in a system of "hard work" but rather sees a need
to "work smart" and "work the system" as well as work
the system.

The central fantasy type of smart work is reflected in the
Type 4 individual's position on dramas relating to nuclear arms.
Unlike Type I's vision, the Type 4 community agree with two of

Growe's positions as represented by the inside cues, "The whole
escalating arms race is absolute insanity," and "Growe is right when
she maintains that if they can read license plates from satellites,
they can verify Soviet compliance with a nuclear freeze." However,
the Growe fantasies are outranked in saliency by Boschwitz's "wisely

cautious" postion "about the practicality of a nuclear freeze,
because he has less faith than does Growe in the U.S.'s ability to

monitor Soviet compliance."

The fantasies shared about nuclear

disarmament by Type 4 persons may seem (and may be) contradictory
but they do not make sense, if they are seen within the basic
fantasy type of "working smart." The U.S. is smart enough to
monitor the Soviets but it is also smart enough not to trust them.

The Type 4 rhetorical vision places foreign policy in a more salient
position than does Type 1 in that one-third of the positively shared
fantasies relate to nuclear disarmament while only one item about

foreign policy is salient for the first rhetorical community.

The Type 4 vision also diverges from the Type 1 position in its
portrayal of the Growe persona. Type 1 rejects the characterization
of Growe as representative of the common people while Type 4 rejects
the characterization of her as a "tough workaholic," a "tireless

campaigner" who "battles tenaciously and effectively"; and, directly
contrary to Type 1, the Type 4 vision also rejects the dramas that
portray her as "pushy," "pouncing on opponents," overwhelming "her
opposition," or hammering at issues.
The Type 4 person's
disagreement with the Type 1 individual about the active nature of
the Growe persona is an important anomaly as it seems incongruent
for the Type 4 vision to accommodate such a persona as Growe as
opponent to the Boschwitz persona.

The explanation may lie in the emphasis in vision 4 on the
complexity of the campaign process and the acceptance of both the
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irowe and Boschwitz dramas about fareign policy. . All of these
'eatures may reflect an inside-dopester cynicism that results in

rejecting the "party line."

Certainly as indicated CMin Table 2,

)articipants in Type 4 shared a number of media fantasies and
'antasy types.
Analysis of political party support of members of Type 4 also
suggests the influence of media interpretations of events.
Approximately 55% of the persons in Type 4 indicated they were
iffiliated with the Independent Republican Party while 24% indicated
;hat they were Democratic Farmer Labor Party members.
TABLE 2

Message Source Comparison, Q-Sort Results

vision type

^ Significant items

22

2

3

4

3

17

16

19

22

25

S involvement with source:*

48%

Irowe campaiqn

36«

59%

31%

26%

^edia

14S5

35%

13%

M%

365S

16%

3oschwitz campaion

50%

6%

56%

26%

32%

36%

S source involvement - all typesi
jected

accepted

re

Crowe campaiqn

59%*

26%

13%

Media

26%*

9%

17%

Boschwitz campaiqn

35%*

165S

19%

*#

significant

items

from

source;

includes

both

accepted
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Rhetorical

analysis of the

vision

reveals that^

althouigh

particifjahts in the Type 4 community tended to indicate they would
vote for Boschwitzj they did not participate as strongly in the

BoschWitz rhetorical vision as did Type 1 persons. The large sample
survey confirmed this expectation.
While no members of Type 1
indicated they would vote for Growe, about 12% of those in the
fourth Community indicated they would do so. It may have been
concern over the nuclear issue plus a perception of the Growe

persona that differed from Type 1 that influenced a few Type 4
individuals to vote for Growe.
Growe Rhetorical Communities

Four rhetorical communities were found among the Growe voters

in our original Q-sort.

While two communities (Type 5 and Type 6)

share approximately half of the fantasies that comprise their
visions, the differences in the saliencies of the fantasies and the
dissimilar items contribute to producing significantly different

visions. In addition Types 6 and 5 differed in the amount and
character of their disagreement with the predominate Boschwitz
rhetorical vision of the first community.

Type 6 was a reflected

type (largely mirror-image) of Type 1.

Members of the Type 6

community reversed twelve of the fantasies they and members of Type
1 found salient.

That is, in the case of 48% of the fantasies Type

6 persons rejected fantasies shared by Type 1 persons at z-scores of
1.0 or better or vice versa.

Since Type 6 is a reflection of Type 1 we will use it as the

pivot point between the Boschwitz and Growe rhetorical communities.
The sixth rhetorical community. The central fantasy type of
the sixth rhetorical community is the drama of the common man

victimized or in danger of being victimized by the politically and
financially powerful. Underlying the central drama is a faith in
government as the instrument to correct present victimization or to
avert imminent dangers of victimization.
The central drama of
Type 6 contrasts with the Type I's rhetorical fantasy of the morally
responsible individual.

The most powerfully shared fantasy of the members of Type 6 was
the drama of "Growe represents all the people." The personification
of Growe as representative of the people was, of course, one of the

dramas strongly rejected by members of Type 1. It should be noted
that "all the people" in the vision of the sixth community

represents the overall global scene that dominates this vision and
not the state perspective that dominates the vision of the first
community.

The word "Minnesota" does not appear once in the

thirteen most salieht shared fantasies for persons in Type 6 while

it appears five times in the twelve most salient shared fantasies
for Type 1 individuals.
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Where the major dramas of the first rhetorical vision were
sonomic in tone, the shared fantasies of the sixth community relate
3 human welfare and particularly to women's issues. These human
slfare dramas portray the desirability of the passage of the E.R.A.
id of women's rights in being pro-choice on abortion.
The
antasies are positive portrayals of open housing legislation, fair
arm policies, fairness in employment practices, fair minimum wage,
□llective bargaining, a halt to the nuclear arms race, and tax
icreases on the wealthy coupled with a reduction in military
oending to reduce the federal deficit.
The overriding value
nbedded in these shared fantasies was "fairness" to the masses and

1 end to special privilege.
Allusions to the fantasy type of
airness were also central to the national campaign of the
□ndale-Ferraro ticket.

A key difference between the rhetorical vision of Type 1
arsons and that of Type 6 persons lies in the Growe supporters
lacing the global setting into the foreground.
Type 6 persons
lare fantasies about nuclear arms and foreign policy for 20% of
heir vision while the world occupies only 9% of the stage for
arsons in Type 1.
Type 6 persons strongly reject the "wisely
autious" position on disarmament adopted by people in Type 1. The
ype 6 rhetorical vision portrays the nuclear arms race as "absolute
isanity" and the "only way to end the arms race" is by means of a

reeze and subsequent arms reduction.
Withdrawal of our European
aployment "will show some good faith," and may "bring the Soviets
0 the bargaining table."
In addition, the cutback on military
pending will help reduce the federal deficit problem.
Needless
srsonae

in

to
Joan

say,
Growe

the
and

two
Rudy

visions

portray

Boschwitz.

quite

different

The most

repulsive

antasy for Type 1 persons was the strongly shared fantasy of the
ype 6 individuals that Boschwitz is an "Uncaring, self-interested,
Bvious politician."
In general the sixth community portrayed
□schwitz as "unethical" and hiding behind a "slick advertising
ampaign" in a purchased "videotaped cocoon," not immune to conflict
f interest, and suspiciously unwilling to reveal his income tax
aturns so his honesty could be checked out publicly.
Type 6
arsons saw Joan Growe as a persona who "comes from common stock

ithout the benefits of wealth or privilege and as such she can
elate to the problems and needs of ordinary people with compassion
nd understanding" and as supported by a tireless, unpaid,
grassroots" movement.

The sixth rhetorical community was composed of people who were
he strongest Growe supporters. Approximately 58% of Type 6 persons
eported they were affiliated with the Democratic Farmer Labor Party

nd only 1455 were Independent Republicans.
In reporting their
ntended vote two-thirds of the sixth community intended to vote for
rowe and only about 1755 for Boschwitz, but about 2855 of Type 6
eople were not members of either major party.
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The fifth rhetorical community. The Type 3 rhetorical vision
differs from that of Type 6 in several important respects. While
the global scene and the nuclear arms race occupied: an important
part of the Type 6 vision, it dominates the Type 5 scene. The
fantasies that are most salient for members of the fifth rhetorical

community are, interestingly enough, related to nuclear matters, but
one fantasy comes from the Growe rhetorical vision and the other
from

the

Boschwitz

vision.

Members

of

the

fifth

rhetorical

community share the Growe fantasy that the nuclear arms race is
"absolute insanity," but they also strongly participate in the
Boschwitz fantasy that he was taking a "wisely cautious" position.
Type 5 persons also share the drama of maintaining a technological
advantage over the Soviets. In many respects their vision of the
arms race is strikingly similar to that of the pro-Boschwitz fourth
rhetorical community, although for Type 4 people that race is the
most important area of concern, whereas it was the third most
important concern in the Type 5 rhetorical vision.
A second way in which the fifth rhetorical community differs
from the sixth is in matters of concern about women.

Not only are

the fantasies relating to women of greater saliency for Type 5
people when compared to Type 6 individuals, but they carry stronger
action lines and are developed in more complexity.
They share

dramas that depict Growe as a "friend of women" (like Type 6) but
she is also a "feminist" (a word that does not appear in the shared

fantasies of Type 6).
Furthermore, Growe has had to overcome
"marital and economic problems" and "heavy odds" to win the DFL
nomination.
Growe is a "fighter" (again, a word that does not

appear in Type 6 fantasies), not only on the career stage but also
"in her personal life in order to bring up her children alone."
The fifth rhetorical community, like the fourth community of

Boschwitz supporters, are preoccupied with campaign consultants.
The nature of their interpretation of campaigning and consultants is
revealed by their portrayal of the personae of the two candidates.
For Type 5 individuals Boschwitz is a wealthy "fat cat" who is
"unfairly outspending Growe" and following the advice of his
consultants rather than, like the Type 6 vision, a persona who is

"unethical" and "hiding" his true nature. Type 5 individuals reject
fantasies that depict Boschwitz as a hardworking, plaid-shirted,
folksy, and likable guy who deserves a thank you from the people of
Minnesota.

They also strongly reject portrayals of Growe as being

like Mary Tyler Moore, "striving for success" in an "interesting
witty, down-to-earth manner." The Type 5 rhetorical vision implies
a sense of a moral realism that does not tolerate "schmalz."

In

this cynical inside-dopester style they are closely aligned with the
Type 4 rhetorical vision's central drama of complexity and faith in

personal capability rather than system solutions.

As Table 2

indicates they also share more items from the media than any of the
other Types.

5A

Interestingly, the two rhetorical visions which focus on
jrsonal difficulties within the system, Type 4 with the emphasis on
ie need to be smart and Type 5 on the need to fight, also are

Lstinct in their high involvement with persona-related fantasies
lich make up respectively 42Sa and 41% of their visions.

While the majority of the large sample respondents who typed
ito the fifth rhetorical community indicated they would vote for

rowe, the degree of their support was not as strong as it was for
Dschwitz in Type 1 and Type 4 nor for Growe in Type 6. Type 5

arsons reported a 56% affiliation with the DFL Party and an 11%
articipation in the Independent Republican Party. Although based
1 party affiliation alone Type 5 members would appear to be as
irmly committed to the DFL Party as Type 6 persons, there was a
ifference in their intended vote.

About 39% of Type 5 persons

sported they would vote for Growe compared to 67% of the Type 6
srsons. About 22% of the Type 5 persons indicated they would vote
□r Boschwitz; in addition as many members indicated that they were
ndecided as to how to vote as reported that they were going to vote
□r

Growe.

The

Boschwitz

vote

as

well

as

the

indecision

among

embers of the fifth rhetorical community might be a result of the

Tiportance of and their ambivalence about the nuclear arms issue in
heir rhetorical vision.

The

remaining

rhetorical

communities.

The

remaining

two

hetorical communities (Types 2 and 3) were originally categorized,
s based on Growe rhetorical visions on the basis of the Q-sort,

In

he large sample survey only a small percentage of participants were
yped into these two communities, approximately 2% into Type 3 and
% into Type 2.
Although the rhetorical vision of the Type 3
ersons was shared by the fewest number of people, it was a
onsistent vision.
Seventy-five percent of the Type 3 persons
ndicated they were Democratic Farmer Labor Party members and none

eported that they were Independent Republicans. Fifty percent of
he persons in Type 3 intended to vote for Growe and none for
oschwitz.
The nuclear freeze fantasies were the dominating
eatures of the rhetorical vision of the third rhetorical community,

he

Type

3

vision's preoccupation with

the

nuclear

freeze

may

ccount for the minimal emphasis on character sketches.

The results of the large sample survey indicate the Type 2
ersons were not clearly for Growe or Boschwitz. Supporters seemed
o be fairly evenly divided between the two candidates, but the

ample was too small to reach firm conclusions.

The vision of the

econd rhetorical community was not highly issue oriented but rather

eople oriented. The central drama was one of compassion for fellow
uman beings. The main shared fantasies dramatized the elimination
f suffering and exploitation of people.
Members of the second
hetorical vision rejected negative character sketches of both
oschwitz and Growe.
They rejected depictions of Growe as a
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"ruthless
fighter"
and
"pushy,"
but
they
also
rejected
characterizations of Boschwitz as an "uncaring, self-interested,
devious politician" who is "unethical about his taxes" and "hiding
behind a slick advertising campaign."
Although the Type 3 vision was shared by the fewest number of
people, it was a consistent vision and all members who intended to
vote in Type 3 reported they would vote for Growe. Seventy-five
percent of the members in Type 3 reported they were affiliated with
the DFL.

Members of Type 2 were fairly evenly divided with 37%
Independent Republicans, 50% Democratic Farmer Labor Party members
and 13% independent. Fifty percent of Type 2 members indicated they
would vote for Boschwitz and 25% that they would vote for Growe.
DISCUSSION

Subject Response to Growe, Boschwitz, and Media Dramas

Members of the sample population essentially were evenly
divided in terms of their propensity to share fantasies and to
reject others. As Table 2 indicates, however, they were more likely

to respond strongly in either a sharing or rejecting fashion to
dramatizations by the Growe campaign publicists than to either the
Boschwitz campaign messages or the media reports of the campaign.
Furthermore, Growe's campaign messages constituted half of the

sample's shared fantasies; Boschwitz messages comprised only onethird of the accepted scenarios.
Conversely, Boschwitz-oriented
fantasies were rejected more often than Crowe's interpretative
fantasies about events and the campaign.

Three of the visions (Types 1, 3, and 6) were relatively
uninvolved with media interpretative fantasies about the campaign or
the candidates. This is probably to be expected, since these three
visions represent the closest approximations in our survey to the
traditional Democratic Farmer Labor Party and Independent Republican
Party rhetorical visions.
Earlier research has indicated that
people who are party members tend to share fantasies that discount
or denigrate media reports, since such reports often contain

negative dramatizations about both parties, their campaigns and
their candidates.°
The media cynicism could be expected to
influence persons in Types 2, 4, and 5 to view the campaign with a

jaundiced eye and make them susceptible to last minute influences
and likely to shift from candidate to candidate. The changeable
nature of the media-influenced visions is illustrated by the fact

that we were wrong fourteen times in our anticipation that members
in the second and fifth rhetorical community would vote for Growe
and that members of the fourth would vote for Boschwitz.

We only

made nine such errors in anticipating the votes of members in the
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other three types even though the latter types included a much
larger proportion of our sample.
TABLE 3

Category Usage Analysis, Q-Sort Results
Category

All Types
Utilization %*

1.

Nuclear freeze

2.

Agriculture

4%

3.

Federal deficits

7%

4.

Grows - DFL convention

1%

5.

Boschwitz's money and slick campaign

6.

Boschwitz's personal taxes

8%

7.

Boschwitz - aiding wealthy. ignoring poor

2%

8.

Grows - "tax the rich"

7%

9.

Boschwitz - Minnesota "doer"

5%

10.

Grows's Minnesota record

2%

11.

Boschwitz - persona

12.

Grows - persona

22%

1—• 9%
ON

)

335

17%

Interest in persona* (category 11 and category 12), by types:
type

1

«

2

3

4

5

6

29%

19%

(\1%

41%

32%

*• #items in category + total // significant items

Table 3 indicates that character sketches that emphasized
Dersonae comprised about one-third of the voters' attention either

Ln a positive or negative way.
Dersonae dramas.

Types 4 and 5 were dominated by

The only other area in which more than 10% of the

shared or rejected fantasies fell
luclear arms which

comprised

about

was the
22%

global concern

of all

six visions.

with
The
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dramas

interpreting

Boschwitz's

personal

fortune

captured

a

significant portion of the respondents' attention (17% between two
categories) as did the dramatizations relating to taxation (about
14% in two categories).
Sub.ject Response to Candidate Debates

The survey included questions about the debates between
Boschwitz and Growe and asked whether respondents had heard the
debates or only about them, and what influence, if any, the debates
had on attitudes towards Boschwitz and Growe.

The results of the

debates appeared relatively insignificant in changing opinions.
Sub.ject Response and Demographic Characteristics

The survey also gathered demographic information regarding age,
education, income, gender, and institution of attendance.
In
interpreting these results we used a standard SPSS program to do a
cross-tabs analysis comparing demographic information in terms of
the variable of typal membership. The only two factors related to
typal membership were gender and educational institution attended.
One of our subquestions in examining the Growe-Boschwitz
sentorial campaign was the influence of an alleged gender gap which
was supposed to assure more women would vote for the national
Democratic ticket and Geraldine Ferraro and for Joan Growe in the
state of Minnesota.
The Boschwitz first and fourth rhetorical

communities were not significantly related to gender (Type 1, 51.8%
male and 48.2% female; Type 4, 47.6% male and 52.4% female). Gender
was related to the pro-Growe visions. While the small number of
people in Type 2 and 3 makes any generalization suspect, it is worth
noting that 75% of the members in Type 2 were women and all four
members of Type 3 were male. The gender gap is most apparent in the
sixth rhetorical community, the most significant pro-Growe group.

This group comprises about 19% of the total sample, and 61% of the
individuals in this group were female.
One of the clearest demographic findings of the study was the
representation of the various visions among the three schools
involved in the survey. The chi square test indicates that this
relationship was significant at the .0001 level.
We administered our questionnaire to students from three
institutions. One was a large Midwestern university and two were

smaller private colleges in the same metropolitan area.
The
university was undersubscribed among Type 1 subjects in that about
31% of the university sample shared the Type 1 rhetorical vision

although 44% of the total sample were participants in Type 1. The
university sample was slightly oversubscribed for Type 2 and
slightly underrepresented in Type 3. The university students had
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le expected percentage of representation in Type 4 but were
/errepresented in Types 5 and 6. The university students, for
<ample, comprised about BIK of the subjects in Type 6, the
trongest Growe rhetorical vision.

The first private college was heavily oversubscribed in the

/pe 1 rhetorical vision. No students from that college were placed
1 Types 2 or 3, and they were underrepresented in Types 4, 5, and
The second private college was underrepresented in Type 1 and
/errepresented in Types 2, 3, and 4. The school was also slightly
idersubscribed in Type 6. The subjects were typed into the fifth
letorical community at the rate anticipated from their proportion
f the total sample.
CONCLUSIONS

A
number
of
conventional
generalizations
about
the
rowe-Boschwitz senatorial race in Minnesota in 1984 turn out upon

□re careful analysis using the symbolic convergence theory
antasy theme analysis to be hasty generalizations.

and

The generalization that Minnesotans voted on the basis of
□cketbook issues applied to the first community of Boschwitz voters
nd to no other.
Indeed, for many of the other communities of
□ters social issues relating to human rights and global issues
elating to foreign affairs were more important than economic
oncerns.

The generalization that a growing gender gap was dividing the
ale and female voting population applied to some of the Growe
hetorical communities but not the fifth community and to neither of
he Boschwitz rhetorical communities.

Another important conclusion is that the major group of
oschwitz supporters shared a rhetorical vision which was played out
argely in the scene of Minnesota with few concerns either at the
ational
hetorical

or

international
visions

level

featured

while

many

international

of

the

remaining

matters.

Indeed,

ramatizations that interpreted the danger of nuclear war and ways

o assure peace dominated some of the Growe visions and were a
oncern of members of one of the Boschwitz communities of voters.

The finding of the 1980 study of the presidential campaign in
egard to the way voters share or reject media fantasies was
upported by this study. The members of the first, third, and sixth
ommunities who were participants in the traditional party
hetorical visions did not share as many media fantasies nor share

hem in the same way as did those in rhetorical communities

2, 4,
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and 5.

Since the media rhetorical vision tends to be that of the

cynical inside-dopester, those groups of voters who share a goodly
proportion of the media fantasies tend to be less committed to party
and candidates and more likely to switch votes.
Grows's chief

concentrate

its

media

major

adviser

recommended

television

use

of

that

her

short

campaign

political

announcements on calling for Rudy Boschwitz to reveal his income
taxes.

The consultant's rationale was that if Boschwitz did not

reveal his income tax reports, it would redound to his political
disadvantage,and if he did, further investigation might well turn up
some political pay dirt.
Our study reveals that the negative
television commercials were successful only with those already
committed to Growe in the sixth rhetorical community. They were, as

might be expected, strongly rejected by members of the first and
fourth rhetorical community, but surprisingly enough they were also

strongly rejected by members of the second and third communities,
and

members of the fifth rhetorical community of largely Growe

supporters placed them in the center (ho hum) portion of their
distribution.

On

balance the

decision

to stress the

negative

campaign tactic of challenging Boschwitz to reveal his income taxes
seems to have been a rhetorical error.

The political opinions of the students at the small liberal
arts colleges differed in important ways from those in the
Midwestern university. We have no clearcut conclusions in regard to
these differences. Perhaps the selection processes that result in
an individual enrolling at these various schools also assure, that
they will share different political rhetorical visions. Perhaps by
communicating in the various groups and communities at the different
educational

institutions

students

come

to

share

the

political

culture of their school.

NOTES

^For an explanation of fantasy theme analysis see Ernest G.
Bormann, "Fantasy and Rhetorical Vision; The Rhetorical Criticism
of Social Reality," Quarterly Journal of Speech, 58 (1972), 396-407.
For previous studies of political campaigns see Ernest G. Bormann,
"The Eagleton Affair: A Fantasy Theme Analysis," Quarterly Journal
of Speech, 59 (1973), 143-152; Ernest G. Bormann, Jolene Koester,
and Janet Bennett, "Political Cartoons and Salient Rhetorical
Fantasies: An Empirical Analysis of the '76 Presidential Campaign,"

Communication Monographs, 55 (1978), 317-329; John F. Cragan and
Donald C. Shields, "Foreign Policy Communication Dramas:
How
Mediated Rhetoric Played in Peoria in Campaign '76," Quarterly
Journal of Speech, 63 (1977), 274-289; David L. Rarick, Mary G.
Duncan, David G. Lee, and Laurinda W. Porter, "The Carter Persona:
An Empirical Analysis of the Rhetorical Visions of Campaign '76,"
Quarterly Journal of Speech, 63 (1977), 256-273.
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^Ernest G. Bormann, Becky Swanson Kroll, Kathleen Watters, and
uglas McFarland, "Rhetorical Visions of Committed Voters: Fantasy
eme Analysis of a Large Sample Survey." Critical Studies in Mass

mmunication, 1 (1984), 287-310.

^Bormann, Kroll, Watters, and McFarland.

^The

twelve

terpretative

areas

fantasies

in

which

included

there
(1)

were

nuclear

conflicting
freeze,

(2)

riculture, (3) Federal deficits, (4) Crowe's DFL record, (5)
schwitz's money and campaign tactics, (6) Boschwitz's failure to
veal his income tax returns, (7) Boschwitz's aiding the wealthy

d ignoring the poor, (8) Crowe's plan to tax the wealthy, (9)
schwitz as a doer for Minnesota, (10) Crowe's record of qovernment
rvice in Minnesota, (11) Boschwitz's persona, and (12) Crowe's
rsona.

^Norman Van Tubergen, "Q-Analysis (QUANAL)," Mass Communication
search Bureau, School of Journalism, University of Iowa (n.d.),
mo.

^Bormann, Kroll, Watters, and McFarland.
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SPEECH COMMUNICATION IN LARGE MINNESOTA HIGH SCHOOLS
Steve Larsen*

(Editor's note: Following the 1984 SAM convention, a number of

persons inquired about a study of speech communication programs in
Minnesota high schools that Steve Larsen had reported. Mr. Larsen
submits the following information from his survey for readers of the
SAM Journal.)

Purpose and Method

In the spring of 1984 I examined the status of speech
communication in large Minnesota high schools by use of a ■ mail
survey. This effort was part of a Plan B project at the University
of Minnesota under the guidance of Professor William S. Howell. The

purpose of the survey was to describe the elements of the basic
speech communication course, other courses and activities of the
entire speech communication program, and the speech communication
teacher.

The survey was mailed to 85 of 115 large Minnesota high schools
selected at random. Each high school had at least 500 students in

grades 10-12. The high school principal was asked to give the
survey to the teacher most involved with the speech communication

program. Over 695o of the surveys were returned. The results
provide some information about the speech communication programs and
teachers in large Minnesota high schools.
Profile

The speech communication programs in large Minnesota high
schools are described in the following profile.

Large Minnesota

high schools are likely to require a semester speech communication
course with three or four sections offered each semester.

Sections

of about 25 students from grades 9-12 take the basic speech
communication course. Typically, the class consists of a combina

tion of public speaking and other activities.

A textbook is used

* Steve Larsen is a teacher at Monticello High School, Monticello,
Minnesota.
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frequently or not at all, and students
nbination of both written exams and oral

jdents have the opportunity to
jrses.
rricular
s likely
t their

are evaluated
presentations.

elect other speech

by a
Most

communication

Also, students may participate in a number of extraactivities related to speech communication. The teachers
to have undergraduate majors in both English and speech,
master's degrees are more likely to be in English or

jcation.

rvey Results

□tals equaling less than 39—the number of schools responding—

100% are due to no responses.)
Program

1.

2.

3.

4.

3.

6.

Presence of speech communication program
offered on a regular basis
not offered on a regular basis

98% (38 schools)
2% (1 school)

Length of courses
one semester
one trimester
one quarter

61% (36)
27% (16)
3% (2)

Required or elective

required

33% (31)

elective

44% (26)

Type of basic course
combination

39% (23)

public speaking

37% (22)

speech activities (debate, interp.) ...

7%

(4)

interpersonal communication

2%

(1)

Student's class

Combination of grades 9-12
9th grade

37% (22)
3% (3)

10th grade
11th grade

23% (13)
10% (6)

12th grade

10%

Textbook use

used regularly
used infrequently
no text used
7.

(6)

17% (10)
39% (23)
..... 24% (14)

Method of evaluation

combination written/oral
oral presentations
written exams
other methods

71% (42)
20% (12)
2% (1)
3% (3)
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8.

9.

Additional courses offered

drama
radio-television .;.....
debate

64% (38)
. 42% (23)
.. 36% (21)

advanced public speaking

33% (20)

film

29% (17)

oral interpretation
interpersonal communication

27% (16)
19% (11)

discussion

8% (3)

contest speech

2% (1)

Extra-curricular activities

drama
forensics/declamation

B.

debate

88% (32)
76% (43)
49% (29)

National Forensic League

29% (17)

Teacher

1. Teaching and coaching experience
average years teaching
average years coaching
2.

16
14

Academic degrees

beyond master's degree
master's degree
master's degree in progress
bachelor's degree

29%
24%
24%
17%

3. Undergraduate academic majors
English
speech

40
33

theatre
other

8
11

(history 3; social studies 3;
political science 2; psychology 1;

reading 1; radio/television 1)
4.

Graduate academic majors

English 2; English education 3.
speech 2; speech education 2

.7
4

theatre

3

speech/theatre

3.

education 4; curriculum 3

7

other

i.•

6

(religion 2; business-labor relations 1;

counseling 1; reading 1; journalism 1)

(17)
(14)
(14)
(10)
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3. Date of undergraduate degree
1949-1959

14

1960-1969
1970-1979
1980-1984

21
21
7

6. Date of graduate degree

7.

1949-1959
1960-1969

4
9

1970-1979
1980-1984

12
5

Professional associations

Speech Association of Minnesota
Central States Speech Association
Speech Communication Association

47% (28)
10% (6)
8% (5)

Nat'l Council of Teachers of English .. 36% (21)
Minnesota Education Association
Minnesota Federation of Teachers

51% (30)
36% (21)

imparison with Other States' Programs

It may be of interest to

. large Minnesota
I other states.

compare the

present programs offered

high schools with past programs in Minnesota and

There is a

correlation between the size of a high

:hool and the offering of speech for credit, as Brooks reported,^
irge Minnesota high schools exceed the national norm in this
ispect; 98% of large Minnesota high schools offer speech for credit.
Further, Brooks' summary also shows that among the states there

5 a wide range (from 0 to 60 percent) in the percentage of
:hools requiring speech for graduation. Large Minnesota

high
high

ihools are near the top of this range; 53% of Minnesota schools
irveyed require speech for graduation.
Brooks included Minnesota in his 1969 study of the status of
)eech-communication in secondary schools.
In comparison with his
jsults, large Minnesota high schools offered more advanced courses
1 1984 than Minnesota high schools in general did in 1969. Extrairricular activities in large Minnesota high schools are proporLonal

to

those

offered

in

all

Minnesota high schools in 1969.

jmbership in professional organizations

appears to be higher among

sachers in large Minnesota high schools in 1984 than it was in all
Lnnesota high schools in 1969.

The use of speech textbooks has not varied significantly since
le 1969 study by Brooks. At that time, 61% of those surveyed used
textbook either infrequently or not at all. In comparison in 1984
ie same proportion, 61%, also replied that they used a textbook
ifrequently or not at all.
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In 1969 Brooks concluded that the "offerings of speech communi

cation curricula in high schools in the United States have not
changed much in the past 15 years," This statement still appears
to be valid in Minnesota in 1984. No significant new trends appear
to have developed in large Minnesota high schools.
It is difficult and potentially misleading to offer comparisons
of speech programs in large Minnesota high schools with surveys
encompassing all high schools throughout the nation. Results seem
to indicate, however, that large Minnesota high schools may differ
only proportionately in their speech programs. If all Minnesota
high schools were included in the present survey, Minnesota schools
would likely resemble the speech programs described in the general
surveys of schools in other states.

NOTES

^William D. Brooks, "The Status of Speech in Secondary Schools!
A Summary of State Studies," The Speech Teacher 18 (November 1969)i
276-281. (Subsequent citations are also from the same article.)
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THE STATE OF SPEECH AND DEBATE;

A NATIONAL PERSPECTIVE

Richard G. Fawcett*

Since I left Minnesota to join the staff at the National
ederation of State High School Associations as their speech and
usic coordinator in July 1978, a number of forces have impacted
merica's high schools, high school activities programs, and more
pecifically, high school speech and debate activities. I should
ike to focus on some of these forces tracing their eventual impact
n speech and debate programs.

The nation's high schools have experienced a continual economic
utback
ational

since

the

Federation

1970s.
was

One
to

of

travel

my
to

first

assignments at the

California

to

interview

uperintendents, activities directors and coaches regarding the
mpact of Proposition 13.
Tax reforms followed in many states,
sually without the devastating impact of Proposition 13 in
alifornia.

All states suffered financial cutbacks and each cutback

ad curricular and co-curricular implications.

Expansion of high school activities programs came concurrently
ith Title IX. Opportunities for young women, especially in the
rea of sports, were dramatically increased as a result of a new
onsciousness framed by federal mandates. This expansion led to a
earch for coaches and faculty advisors which continues to this day.
y three years as girls cross-country coach came as a response to
his expansion in the Hopkins School District. During the eight
ears I was an administrator in Hopkins, we constantly struggled to
ill our coaching positions. As coaches reached fifty years of age,
lany decided to retire from coaching but remain on the teaching
itaff.

In times past we would have turned to younger teachers to
irovide leadership for our activities programs. Economic cutbacks,

ogether with dwindling enrollments, did not allow for the hiring of
lew teachers.

en

This situation has existed for most states for nearly

years. The

problem

of aging

faculties

is

gradually

being

Richard Fawcett is Speech, Drama, Debate and Music Coordinator of
the National Federation of State High School Associations,
Kansas City, Missouri.
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handled by attrition. Competent, young replacement teachers may not
be readily available, however.
We are already experiencing a
shortage of science and math teachers at the high school level.
Colleges of education throughout the country are warning us that an
insufficient supply of teachers will be available to staff future

positions created by the retirement of aging faculty members.
Finances and retiring coaches do not completely explain the

leadership shortage in the areas of speech and debate, however.

I

am aware of several states where district budgets exist for speech
and debate programs, but no coaches are applying for the openings.
School administrators continue to search for competent, committed
coaches to direct programs. The Midwest is filled with speech and
debate positions at this very moment.
Coupled with declining enrollments and economic cutbacks is our
national preoccupation with a return to the "basics." Precipitated
in large measure by the Nation at Risk report, the nation has been
flooded with reports, legislation, and state board of education
actions—all intended to revitalize American education.
In many
cases these educational reforms have been conceived and enacted by
individuals outside the educational field. Although the intentions

of these individuals have probably been good, the outcomes of their
actions have frequently been less than desirable.
For example, elective programs are being threatened in many
states by more stringent requirements for graduation. By setting
higher standards, school districts may be driving out increasingly
high numbers of marginal students. Already some schools in New York
and Chicago have drop-out rates exceeding 50%. Time will tell how
dramatic the drop-out rate will become.

Preoccupied with "time on task," school districts, state boards
of education and state legislatures are curtailing travel and cocurricular event time.

Some states have taken the position that no

class time is to be missed for any co-curricular activity. State
association offices are struggling to create schedules which will
allow sufficient time for outlying schools to travel considerable
distances after the school day to compete.
In an effort to reduce the financial burden of co-curricular

activities programs, many school districts have instituted a fee
schedule which requires students to "pay to play." Although a few
state supreme courts have ruled this action illegal, the practice is
widespread and continues to proliferate. It is not uncommon for an
individual student to pay from $10 to $45 to participate in a
single, one-season activity.

Another phenomenon which is becoming more common each year is
the use of "walk-on" or lay coaches. Pioneered in California and
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lorida over the past several years, the use of non-faculty members
o direct co-curricular programs continues to proliferate. School
idministrators are particularly concerned that lay coaches may lack
m educational perspective. Since they are not regular teachers in
ichool districts, control by school districts and state association
iffices is difficult.

It is not uncommon to find debate coaches who have a background

.n college debate, but are not certified teachers.

They appear

ifter school to meet with debaters and accompany the team to
tournaments on weekends. It may be argued that these individuals,

(hether

coaching

or

judging,

lack

a

perspective

which

is

jducationally oriented to high school debate.

Reports from state association offices and from the National
"orensic League indicate that individual events continue to operate
dth the same or slightly larger numbers than they did ten years
igo. Although exceptions exist with individual states, a pattern of
sustained activity can be observed.
This

has

not

been

the

case

for

cross-examination

debate,

lowever. Numbers have fallen off sharply in this area. Reductions
"rom one-third to two-thirds are reported by state offices

coordinating cross-examination debate.
Not only are student
carticipation figures down, but the number of school programs has
dropped as well. Minnesota is an example of a state indicating both
<inds of decline.

It was in response to this decline in cross-examination debate
:hat the National Forensic League introduced Lincoln-Douglas debate
as a national event.
Response among National Forensic League
nembers schools has been excellent.

Bteadily over the past four years.

Participation has increased

In response to this NFL

Tiembership interest, state associations are moving to incorporate
.-D debate as a state-sponsored event. Judging from the sale of
*Jational Federation debate ballots, an average of five states have
added this event each year.

At the topic selection meeting in San Antonio last December,

state representatives reported sustained growth of L-D debate. The
only exceptions were those states where L-D debate was scheduled
during the speech rather than the debate season. Wisconsin reported
that it was considering shifting its L-D debate to the debate
season.

Speed and spread cross-examination debating continues to
alienate high school administrators and those of us who are old
enough to remember a style of debate which emphasized communication
more than information processing. Some states, e.g., Missouri, have

not experienced a problem with speed and spread. The consistent use
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of lay judges at nearly every level of competition prevents debaters
from lapsing into debate jargon and unfocused arguments.
Housewives, lawyers, and other members of the general public have
not learned to appreciate this madness, hence they do not reinforce
such debate behavior.

Another phenomenon influencing the quality of speech and debate
programs throughout the country is the lack of trained teachers
graduating from college and universities with a background in
speech, drama, and debate. This problem was discussed extensively
at the SCA meeting in Chicago last November.
It was commonly
recognized that relatively few teachers are graduating with the
skills necessary to conduct speech and debate programs at the high
school level.

For this reason it is probably more important than ever to have
in-service training available for those teachers who agree to accept
co-curricular responsibilities. Minnesota has a long history of
clinics sponsored by SAM, the Minnesota State High School League,
and the Minnesota Debate Teachers Association.

These clinics offer

entry-level skills to already employed teachers.
From an
administrator's point of view, they provide a positive inducement

for

prospective coaches who feel reluctant because they lack

adequate training.
At

the

videotapes

National

and

Federation

booklets

to

we

assist

have

created

a

co-curricular

series

of

activities

directors. For the past seven summers, we have conducted regional
and/or national clinics for directors who have the responsibility of

conducting workshops in their respective states. A number of states
have initiated state-wide clinics as a result of exposure to this

process.

Representatives from Minnesota have been in attendance at

each of the National Federation clinics held to date.

Last

September

a

four-day

conference

directed

by

George

Ziegelmueller of Wayne State University was held at Northwestern
University to improve cooperation among all forensic organizations

and to give new direction to forensic activities over the next
decade.

Over 150 high school and college teachers attended the

National Developmental Conference.

Focusing on the educational value of speech and debate
activities, conference attendees prepared a document entitled "A
Rationale for Forensics as Education."
The rationale statement
indicated that "forensics serves as a curricUlar and co-curricular

laboratory for improving students' abilities in research, analysis,
and

oral communication. . . ."

"forensics

remains

an

ongoing,

The

document also states that

scholarly

experience,

students and teachers in its basic educational purpose."

uniting
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Considerable time was spent at the conference discussing the

le of summer debate and speech institutes.

Institute directors

re encouraged to conduct summer institutes which were based upon
ducationally sound principles and practices." They were also
couraged to employ both high school and college teachers on their
affs.

In

response

to

this

concern

the

Speech

Communication

sociation solicited considerable information regarding the summer
bate institutes for 1985. This information was summarized in a

iling which was sent this spring to 5,600 speech and debate
aches by the National Federation. The purpose of this joint
fort was to provide more information to high school debaters and
aches concerning the educational perspective of summer institutes.
Another conference is planned for August, 1985.

The National

irensic League is sponsoring a Conference on the State of High
;hool Debate which will take place in Kansas City on August 8, 9,

id 10. The purpose of the conference is to provide an in-depth
lok at high school debate. Many high school and college coaches
om a wide variety of geographic areas will present papers for and

lainst specific positions. Respondents have been asked to react to
le various papers. Written transcripts of the position papers will
! published this fall by the National Forensic League.
Participants in the topic selection process which -is sponsored
inually by the National Federation have agreed to switch the time
' the 1986 topic selection meeting from December to August. This
:hedule change should allow more high school coaches to
irticipate. It will also allow for greater choice of meeting sites
.nee travel will be easier in the northern states during the summer

)nths.

It is also anticipated that coaches may have a greater

)portunity to deliberate over the three topic areas announced for
illoting. An additional benefit may be the earlier availability of
iucational materials to assist debaters and coaches with
reparation for the following year's topic.

The 1985-86 national high school debate topic. United States
iter Policy, has captured the interest of educators in the social
:iences and sciences. At a meeting I conducted last March at the
nerican Chemical Society in Washington, D.C., seventeen federal

jencies, publishers, and national lobby groups were represented to
ssist with locating free and low-cost materials for high school
jbaters. Participants in the meeting expressed excitement over the

jportunity to raise the consciousness of bright young debaters,
leir families and friends. Everyone felt pleased by the choice of
truly interdisciplinary debate topic for 1985-86.

Those of us who work with high school debate might profit from

he widespread interest in the 1985-86 topic. We are in a pivotal
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position to facilitate interaction among interest groups, teachers

from different disciplines, community action groups, and members of
the scientific community. The skills we are teaching are central to
sustained interaction among these groups. Our role as facilitators
can be invaluable to our programs, our school districts, and our
communities.

the

I would suggest that we should do more to place ourselves in
mainstream of American social and political dialogue.
A

beginning point may be the selection of debate topics that bring us
to "the cutting edge" of political action in this country. Those
outside the debate community may become far more familiar with the

process we teach. Prospective debaters may find it easier to make a
season-long commitment when they senSe we are dealing with a real
issue—one that is vital in their eyes.
Too often we closet ourselves in classrooms on weekends—away

from the social and political dialogue surrounding us.
Our
specialness may be an inbreeding that is destroying our activity
from within.
Perhaps we should consider opening our doors to
housewives, lawyers. League of Women Voter members, superintendents
of schools, and interested laymen. Once the doors are opened we
need to venture out into the larger community where our students can
practice Quintilian's "the good man speaking well" among their
extended colleagues.
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